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marks earned in Latin I for the entire year and pupils
earning each mark re-distributed according to marks earned
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earning each mark re-distributed according to marks earned
in social studies for the entire year 86
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in mathematics for the entire year 88
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9 Three hundred and one pupils distributed according to marks
earned. in English for the first quarter of the year, and
pupils earning each mark re-distributed according to marks
earned in English for the entire year
10 Two hundred and ninety-nine pupils distributed according to
marks earned in community civics for the first quarter of
the year, and pupils earning each mark re-distributed
according to marks earned in community civics for the entire
year
11 Two hxmdred and seventeen pupils distributed according to
marks earned in general science for the first quarter of
the year, and pupils earning each mark re-distributed
according to marks earned in general science for the entire
year
12 Two himdred and eighty-eight pupils distributed according
to marks earned in Latin I for the first quarter of the
year, and pupils earning each mark re-distributed according
to marks earned in Latin I for the entire year
15 Tvro hundred and eighty-five pupils distributed according
to marks earned in algebra for the first quarter of the
year, and pupils earning each mark re-distributed
according to marks earned in algebra for the entire year
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schools of the continental United States in I923-I92J4.
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This study has been undertalcen to discover whether or not pupil
success in various subject-matter fields may be predicted by reference
to teachers’ marks. Since the writer is engaged in the teaching of
Latin and realizes the difficulties that some students experience in
the mastery of the subject, he thought it would be interesting to make
case studies of a large number of pupils and check the results of their
efforts. The records of 312 pupils,^ who at some time during their
high-school career had studied Latin I, were taken as a base to de-
termine vjhether teachers' marks in Latin I might be used to predict
pupil success in Latin II and III, English, social studies, mathematics,
science, and foreign languages. These records are not those of a select
group but were picked at random. Therefore, they represent a cross-
section of the undergraduate body.
The student records that the writer has used in this study are
those of the present members of the sophomore, junior, and senior
classes. The members of the freshman class were excluded from this
study as their records for the year were not as yet complete when the
study was undertaken,
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Latin m the high school curriculum .— During recent years many of
the American colleges and universities have altered their entrance re-
quirements to admit high school graduates who have not studied Latin.
Out of 609 colleges in the United States listed by the U. S. Department
of Education in 1922 - 1923 only 2 ll|. require two to four years of Latin '
for admission to the A.B. course.^ As a result many high schools have
made Latin an elective in the college curriculum rather than a pre-
scribed subject. This is sufficient evidence that Latin is now playing
a relatively different part in the modern secondary school program of
studies. Nevertheless, since there are some pupils who are interested
in the study of Latin and others v/hose parents insist that they study
Latin, teachers should be prepared to offer advice before the pupil
begins the study of the subject as to the possibility of the individual’s
mastering the language.
Latin dropTOuts .— Out of every hundred pupils who study Latin in
the first year of the four year secondary schools, 69 study it for two I
o I
years, 3I three years and li*. for four years or longer. Thus Latin
|
is a one year course for 3I pupils, a two year course for 38, a three
year course for I7 and a four year course for li;. In other words 69
per cent of all those who begin the study of Latin in the secondary
|
I
schools drop the subject at the end of either the first or the second
year. This would indicate that many pupils find the subject beyond
their powers of comprehension and should have chosen some subject other
^The Classical Investigation,
^The Classical Investigation,
Part one. General Report, Chapter II, p. I7
Part one. General Report, Chapter III, p. 3 ^
' A. mm
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than Latin. Failure to heed the advice of teachers, who know the schol-
|
!
astic ability of their pupils and realize the futility of their studying I
Latin, results in the loss of time and effort on the part of these pupils.
]
I
Subjects included in the study.— Starting with a pupil's mark in
j
I
Latin I, the writer has noted the progress that this same pupil has made iii
the fields of English, social studies, mathematics, science, foreign
language, Latin I, Latin II, and Latin III as revealed by school records.
English comprises English I, II, and III. 1
I
The social studies embrace (l) community civics, (2) modern history,
I
( 3 ) United States history and government, and (I4.) commercial geography.
Mathematics covers (l) algebra, (2) plane geometry, and ( 3 ) advanced
algebra and review geometry.
Science includes (l) general science, (2) introductory chemistry,
( 3 ) introductory physics, (Ij.) general chemistry, ( 5 ) general physics, and
(6) college chemistry.
The foreign languages are French I and II, and Spanish I. I
The Grouping of Pupils
Normal Cuinre .— After all the pupils' records had been compiled, the
writer's first duty was to translate the percentages received in the
different fields into a five point system to determine what averages
constituted an ”A", ”B", "C", ”D”, and "F” in the Salem Classical and
High School. To accomplish this end the nonaal distribution curve of 7
per cent ”A's”, 2l|. per cent "B's", 38 per cent "C's", 2l|. per cent "D's”,
7 per cent "E's" was used.^ Yfith all averages compiled in the different
^P. M. Symonds, Measurement in Secondary Education, (New York, Macmillan
^ompany, 1927 ) p. 512
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fields, the highest 7 cent reinged between 92 and 98; the next 2I4. per |
I
cent between 8I4. and 9I; the next 38 per cent between 73 sjid 83 ; the next
2I4. per cent between 65 and J2 and the lowest 7 per cent below 65.
Pupil progress .— Pupils who received 92 and 98 in Latin I were
grouped together and a record was made of their accomplishments in other
subject-matter fields previously mentioned. Records of the ”B’*, ”C”,
"D”, and groups were likewise made. The conclusions which were
i
reached as a result of this study will be given in Chapter III of this
book.
Freshman subjects .— Eager to know the prognostic value of the
averages received during the first quarter of the fresliman year and the
final mark for that same year the writer took marks in English I, com-
munity civics, algebra, general science and Latin I. These subjects are
required in both the classical and scientific courses of the Salem
Classical and High School. The results of the infoimiation received from
j
this study will also appear in Chapter III.
Literature on the Study of Latin
The Classical Investigation.— Chapter II will give a summary of
what has been happening in Latin since the Classical Investigation. All
j
significant literature reported in the investigation will be discussed
from the issue of September I92J4. to the present time. Although the in
vestigation reports that the primary objective in Latin teaching is, ”the i
tflprogressive development of the povirer to read and understand Latin, this
^The Classical Investigation; The Yifork of the First Two Years
,
The
Classical Journal XVIII (June, 1923 ) 1 PP» 381 , 387 *
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theory does not seem to be working very well in practice. The Uhl
studies^ based upon reports from 85,000 pupils show that pupils devote
more time to the preparation of Latin assignments than to the preparation
of any other subject. Even vdth this expenditure of time there is ample
evidence that really satisfactory results are not being secured in the
attainment of this objective.
Monograph Uo . 2U, United States Office of Education .— Chapter II
will likewise contain a synopsis of the chapter, "Instruction in Latin,"
taken from this monograph. It shows that the newer courses of study in
Latin embody the recommendation of the Classical Report as to objectives,
content, and teaching procedures. But the suggestions appearing in
course outlines as to teacher and pupil activities which are to lend to
the attainment of the primary immediate aim of the course, namely, read-
ing and vmderstanding Latin are not followed, however, to any appreci-
able extent.
Prognostic Testing .— A survey has been made by the wTiter of all
available material on prognostic testing in Latin. Chapter II will give
a detailed account of the only article fovind, "A study of Latin Progno-
sis," by Jacob S. Orleans and Michael Solomon.
Acknowledgement is made to Dr. Roy 0 . Billett of Boston University
for his suggestions and corrections, made during his seminar course of
1927 - 1928.
H. Uhl, "How Much Time for Latin", The Classical Journal XIX (January,
I92I4.) pp. 215-221.
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LATIN SURFrCYS AND PROGNOSIS TESTB'IG
The Classical Investigation
1. Statistical Status of Latin
Section 1. Introduction
The total enrolment in Latin in the secondary schools of the country for
the year 1923 - 1924 is estimated by the U. S. Bureau of Education at 940, OOC
This is approximately 27.5 per cent of the total enrolment of pupils in all
secondary schools, including the seventh and eighth grades of jxmior high
schools, or 30 per cent if these grades are not included. In the public higl
schools nearly one-half of the Latin enrolment is in the ninth grade or belov
while only one-fifteenth is in the twelfth gi^de. About 83 per cent of the
20,500 secondary schools of the co\jntry offer instruction in one or more
foreign languages. Of this number 94 per cent offer Latin, a slightl^r larger
percentage than in the case of all other foreign languages combined. The
number offering 4 years of Latin is more than double the number offering 3
years of French, four years being the ordinary maximum time given to Latin
and three years the ordinary maximum time given to French.
Of the 609 colleges in the United St^ites listed by the U. S. Bureau of
Education in 1922 - 1923, 234 offered courses in beginning Latin, 237 give
teacher training courses in Latin and 214 require 2-4 years of Latin for
admission to the A.B. course.
Section 2. Secondary Schools
Enrolment in Latin, Greek and Modern Foreign Languages in 1923 - 1924
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7Table I, giyen in the Appendix, gives the estimated enrolment in foreign
languages in all public and private secondary schools of the continental
United States in 1923 - 1924. The formulas used in arriving at these esti-
mates were vforked out by the U. S. Bureau of "Education. I
It will be noticed that the Latin enrolment is not only much larger than
has been commonly thought to be the case, but is also a little larger than
the combined enrolment in all other foreign languages.
Section 3. State Departments of Education
The following paragraphs contain some of the replies to a questionnaire
sent out to the 48 state superintendents of public instruction to ascertain
the attitude of the department toward the study of Latin.
I
l....is in the main an agricultural state and needs develpment. The
traditional and aristocratic type of education we used to have has been
a serious obstacle to our development. Although I have been a Latin
specialist, I cannot be reasonable and at the same time try to promote
in this state a type of education which does not fit 95 per cent of our
communities and seems to have little value for 90 per cent of our yoking i
people.
2. I believe that for most students some study of Latin can be made
of great value. The first condition would be teachers who have the in-
telligence to break away from some of the deadly, dull and orthodox
methods. In view of the fact that one-third of all the pupils in this
state who study Latin at all study it for two years only, I have a very
definite and strong opinion that we ought to make what might be describe I
as revolutionary modifications in the work which we call upon these youn
;
people to do in these two years in the study of Latin.
3. The department has prescribed Latin as the only foreign language
in high schools of three teachers or fewer, because it is the best singl
>
foreign language for high school pupils to study.
4. We believe that in the hands of competent teachers and with well
organized material Latin offers very much of value to the high school
student in correction with his English training and general culture.
5. Where Latin is taught so as to mean something in education of
the present-day American boys and girls, I am ’distinctly friendly';
where it is being done to death by mediocre people or by people of narror
view, or those who teach it for traditional reasons of* for formal disci-
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8living during the next fifty years,6.
T/e believe in Latin as an integral part of a cultural course in
liberal arts.
7,
Wy slogan with reference to Latin is: 'Offer it to everyone; re-
quire it of no one, '
8,
The department is inclined to hold the viev/ that justification
for the large proportion of high school pupils at present studying forei^
languages cannot be made on the basis of direct and utilitarian values,
except for a select few. The comfort to be found in the transfer values
and the indirect usefulness is somewhat meagre, V/hen weighed against
other subjects which may be placed in the curriculum, the claims of
foreign languages seem relatively weak in the light of fundamental ob-
jectives.
9,
The Commissioner holds that the high school should offer an 0p-
j
portunity for youth to pursue the classical studies, and that it is a I
serious error to exclude Latin and to close to youth the entrance to thel
study the influence of which is essentially paramoimt in literature. He|
is not unfriendly to the modern development of science and art depart- !
ments, nor to vocational courses, but on the other hand he has not for-
gotten the significant contributions made to education by the classical
scholarship of all ages.
10.
The department considers Latin of very great importance as a
jbasis for soxmd scholarship, especially for such students as are to pur-i
sue a college course. The peculiar values of content and intellectual I
drill fvirnished by Latin are not to be fo\and elsewhere. i
2. Aims or Objectives in the Teaching of Secondary Latin
Section 1. Introduction
The classical investigation was \andertaken for the purpose of ascertain-
ing definitely the present status of Latin and of preparing a constructive
program of recommendations for improving the teaching of Latin in the second-
ary schools of the United States.^ The first thing to do was to ascertain
the facts, good and bad, internal and external, by every means available and
^"The Classical Survey; A Preliminary Report. ” The Classical Journal, XVII
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then to make recommendations on the basis of these findings.
In organizing a course of study in Latin or in any other subject, the
aims or objectives of the course should first be clearly ascertained and thor,
the content and method should be so chosen as to provide conditions most
2favorable for full attainment of the objectives determined upon as valid.
Since the tendency is to begin the secondary period of education in the
junior high school, this may open the way for the earlier introduction of
Latin with a resultant six year or five year course. But Latin in most
secondary schools begins in the first year of a four year course and continu<i
for four years. Therefore, the four year Latin course is taken as a basis ir,
this discussion.
As 69 per cent of all pupils who begin Latin in the secondary schools
study Latin for one or t’;Vo years only, the work of each year should be so
organized as to be worth while in itself.
In discussing the objectives of the study of Latin it is necessary to 1
!
emphasize the important distinction between ultimate and immediate objectivei
Ultimate objectives are those which involve educational values upon which th(
justification of Latin as an instrument in secondary education must depend,
namely, those abilities, knov^ledges, attitudes and habits which continue to
fimction after the school study of Latin has ceased; for example, the abilit;
to determine the meaning of an unfamiliar English word derived from Latin.
Immediate objectives are those indispensable aims in which progressive a-
chievement is necessary to ensure the attainment of the ultimate objectives.
9
^”
The Classical Investigation; The Work of the First Two Years ,” The Class ic i 1
Journal, XVIII (June, 1923), p.~fe48.
2
”The Classical Survey ; A Preliminary Heport. ” The Classical Joui*na1 XVII
(October, 1921), pp. 16 - 27.
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but which may cease to function after the school study of Latin; for example,
the ability to conjugate a Latin verb or to translate a passage from Caesar.
The indispensable primary immediate objective in the study of Latin is
progressive development of ability to read and understand Latin, ^ Without
this it is not to be expected that the ultimate objectives will be obtained.
In the attainment of this primary immediate objective several secondary ob-
jectives are involved, such as the ability to pronoimce Latin, sufficient
knowledge of Latin vocabulary, syntax and forms, and the ability to translate
Latin into ^glish and English into Latin.
Section 2. Procedure in
Determining the Validity of Ultimate Objectives
2
In determining ultimate objectives, a tentative list derived from an
examination of the literature of the subject was set up for examination. Thii
list is as follows;
I
Instrumental and application objectives;
1, Ability to read new Latin after the study of the language in school
or college has ceased.
2, Increased ability to understand Latin words, phrases, abbreviations
and quotations occurring in English.
3, Increased ability to understand the exact meaning of English words
derived directly or indirectly from Latin, and increased accuracy in
their use.
4, Increased ability to read English v>rith correct imderstanding.
5, Increased ability to speak and write correct and effective English
through training in adequate translation.
” The Classical Investigation ; The Work of the First P/fo Years ,”
Journal, XVIII (June, 1925), pp. 561, 567.
The Classic* 1
2
”The Classical Survey ; A Preliminary Report, ” The Classical Journal. XVII
(October, 192l), pp. 22 - 25.
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6. Increased ability to spell English words of Latin derivation.
7. Increased knovfledge of the principles of English grammar, and a conse
quently increased ability to speak and write English grammatically
correct.
8, Increased ability to learn the technical and semi-technical terms of
Latin origin employed in other school studies and in professions and
vocations.
9. Increased ability to learn other foreign languages.
Disciplinary objectives:
1.
The development of certain desirable habits and ideals which are sub-
ject to spread, such as habits of sustained attentions, orderly pro-
cedure, overcoming obstacles, perseverance, ideals of achievement,
accuracy and tiioroughness ; and the cultivation of certain general at-
titudes, such as dissatisfaction with failure or with partial success
2. The development of the habit of discovering identical elements in





3. The development of correct habits of reflective thinking applicable I
to the mastery of other subjects of study and to the solution of a-
nalogous problems in daily life.
j
4. Increased ability to make formal logical analyses.
Cultural objectives:
1.
The development of an historical perspective and of a general cultura .
background through an increased knowledge of facts relating to the
life, history, institutions, irythology and religion of the Romans; an
increased appreciation of the influence of their civilization on the
course of western civilization; and a broader understanding of social
and political problems of today.
2
Increased ability to understand and appreciate references and allusions
to the mythology, traditions, and history of the Romans.
3.
The development of right attitudes toward social situations.
4.
A better acquaintance through the study of their writings with some o
the chief personal characteristics of the authors read.
5. Development of an appreciation of the literary qualities of Latin
authors read, and development of a capacity for such appreciation in
the literatures of other languages.
6. A greater appreciation of the elements of literary technique employed
in prose and verse.
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7. Improvement in the literary quality of the pupil's vn*itten “English.
8. An elementan^ knowledge of the general principles of language struc-
ture.
The validity of each objective has been estimated in the light of all ;
the evidence which could be collected vrith the resources available and withinj
the time set for the investigation. Two principal means have been employed
j
1
in securing these data; (1) scientific studies,^ including tests and measure-
ments and (2) analysis of expert opinion. As far as possible the Classical
Investigation has sought to determine on the basis of objective data the edu-
cational value of certain abilities, knov/l edges , attitudes and habits, which
may be developed through the study of Latin, and to measure the extent to
which they are developed under present conditions or are developed under more
favorable conditions such as were provided in the controlled experiments. In
addition to using these scientific studies we have sought to discover and
analyze the opinions of a considerable body of experienced teachers in the
fields of psychology’’, education and Latin.
The Four-year Course
I. Immediate Objective
The indispensable primary’’ immediate objective which underlies the entire
process for each year of the course is progressive development of power to
read and understand Latin. This involves an increasing mastery of the ele-
ments of the language, namely, vocabulary, forms and syntax. The relative
^”The Progress of the Classical Investigation." The Classical Journal XVII
(February, 1922), pp. 265-270, and "Report of Progress in a number of Special
1
Projects Connected v/ith the Classical Investigation," The Classical Vi^eekly X\
(April 17,1§2S), pp. ltO-172.
‘^"The Testing Program Involved in the Classical Investigation Now Under Way,*^
The Classical Weekly, XV (November 14, 192l), pp. 41-43.
.
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emphasis to be attached to these elements year by year will depend upon the
contribution which they may make to the ability to read and understand Latin
or to the attainment of certain of the ultimate objectives.
II. Ultimate Objectives
The following lists give the ultimate objectives regarded as valid for
each successive year of the four course. The relative emphasis ordinarily to
bo attached to these ultimate objectives is indicated by the order in which
they are given.
First year.
1. Increased understanding of those elements in English which are relateji
to Latin.
2. Increased ability to read, speak and write English.
3. Development of an historical and cultural background.
4. Development of correct mental habits.
5. Development of right attitudes toward social situations.
6. Increased ability to learn other foreign languages.
7. Elementary knowledge of the simpler general principles of language
structure.
Second year.
All ntimbers are the same in order as in the first year.
Third year.
1. Increased ability to read, speak and write English.
2. Development of an historical and cultural background.
3. Development of correct m.ental habits,
4. Increased understanding of those elements in English which are relate
to Latin,
5. Development of right attitudes toward social situations.
6. Development of literary appreciation,
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1. - 2. -3. are the same as in the third year.
I
4. Development of literary appreciation.
5. Development of right attitudes toward social situations,
I










3. The Content of the Course in Secondary Latin '
i
i
Section 1. Introduction i
j
This section deals with the problem of determining what content provides!
i
the most effectual means for the progressive development of power to read andj
understand Latin and for attaining the ultimate objectives regarded as valid
j
for the various years of the course.
j
These two fundamental aims, namely, attainment of the immediate and ultij'*
mate objectives should be concurrent and mutually supporting throughout the j
I
course from the very beginning of Latin all the way to the end.
The reading material selected should be of such a character as to pro-
vide the best basis for developing progressive power to read and understand
j
Latin and at the same time to make the largest possible contribution to at-
|









literary appreciation. Again, the vocabulary and syntax to be included and 1
emphasized in the reading material for the earlier period should be such as
j
to contribute directly to progressive power to read and understand Latin and •
at the same time to furnish an adequate basis for a better understanding of
,
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related elements in English and for the learning of modem languages. Simi- ;
t
i
larly, the methods employed in the comprehension^ of the Latin sentence should
;
I
be such as to contribute also to development of correct habits of reflective
|
thinking, and the methods employed in the learning of vocabulary, forms and
[
1
syntax should be such as are valid for the mastering of Latin itself, and for '
I
developing correct mental habits generally.
Section 2. Procedure
The problem of framing recommendations regarding the content of the
j
secondary course in Latin resolves itself into tv^o complementary questions: '
I
I
1. IrVhat content appears to provide conditions most favorable for the i
fullest attainment of the objectives determined upon as valid? 1
'l
2. What reorganization of the present content should be made to ensure
j
the fullest attainment of these objectives?
|
j
In securing data bearing on the problems of content the same sources of
}
iinformation were used in the evaluation of objectives, namiely, scientific
j
!
studies, including tests and measurements, and analysis of opinion.
Section 3. Examination of the Present Content of
the Course in Relation to the Attainment
of the Objectives Determined upon as Valid
I
I
The evidence furnished by the tests and special studies and confirmed by
|
the judgment of teachers indicates that the present content of the four-year ij
|i
Lat :Ln course as comjaonly found in the schools is too extensive in amount or i!
too difficult in kind, or both, to provide a suitable medium for the satis-
factory attainment of the objectives which were determined upon in the pre-
I
ceding chapter the course in secondary Latin.
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The Uhl studies, based upon reports from 85,000 pupils distributed
through all four years of the course, show that the average daily amount of
time outside the class now devoted by Latin students to the preparation of
their lessons is considerably greater in each year of the course than is re-
quired for any other subject in the secondary school, and that even first-yea
Latin requires more time for preparation than any other subject in any year oi
the course.
^en with this expenditure of time there is ample evidence that really
satisfactory results are not at present being secured in the attainment of
either the immediate or the ultimate objectives. Cumulative evidence from
many different sources indicates that this situation is largely due to con-
gestion arising from introduction into the course of too many formal elementSjj!
especially during the first year, too early introduction of the first classical
author to be read, failure to include in the course abundant easy reading
material for the purpose of developing early the pupil's ability to read Lati4.
as Latin, prescription of too large an araovint of classical Latin to be read
intensively, lack of sufficient variety in the choice of reading material, an(|
failure to give adequate emphasis to attainment of the ultimate objectives.
i
Since the primary immediate objective in Latin teaching is the progressi-]|e
development of power to read and understand Latin, the pupil must be trained
from the first to get the thought in the Latin order and directly from the
Latin itself instead of backwards and indirectly through the translation, fhj
definition of reading has long been generally accepted, at least in theory.
and has foxmd expression in the reports of various competent bodies. The






*The Report of the Committee of Tv;-elve, published in the Proceedings of the '
American Philological Association XXX (1899)
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(aqacEsro I.«T';ol vnxK oo;t lo ORiyOo odt odni noLXoubo't^d atcol gtiiai-tjs xicidaeg
soica&Io is'i '1 chtf lo aolfouho'^^ni yj-xz^ pod .o ''-Of/;, dc Til orfi :^nX'S'jh yJ.Zufoou'i^
^nibjeoT v3P8 iiuBbiwdff saatrco odd rrl aburlorti od &’wLix‘l .baei ©d od Toric'Xfj#
:iidni od vdiCida e' Ciqtrq ©rfd vioos -<iniqor>vcb lo eaoqx'xq ©rid *xol ZfixdKa
b/s&'t orf od nxdJSJ Ixsoiaa^Xo lo dpx/ontn rr/j a^'rn.C ood lo noxdqi-ioanTq ,ttidikl a©
on .XjGXTodrrr ^rtxbi»m lo apiodo add .ti •’^©i'l^v tirroioillxj?. lo >1o^jX ,',^Xoviai-tt
.aevidocj;do ad.wsidiif ©rfd lo diT-^.it/ii^iddjj od alajadqn© ed/iupebn pvi^ od OT;/Xi»l
r.‘ e.acTiSiOXq odd ai ^jniiioifed xixdAl ni avcdds-t^^^ odjtiiboftr'^i "^tp..7Jtp cru- eocxH
bowx>.iTd dtf dairr. Xiquq ©rid ,ord.vJ b;rj:daT»bfw faira brcT od *jcwo-i lo dmTqoIovab
odd moil "I-Joe*iib bffa Tob^o nidr>! odd r.c +d;^.ifpdd add de;^ od dETxl add noT?.
a ^riT . itoidi'XarxTd ©rid .xfjjtroTdd 'rLjot'tihc'-i fwto cb'if^'rrXoHd lo bjodspx llPeri tilJzZ
•
YTo^xfd ni .‘spoX dq ,b©dqa coja -^flx-ToriC'S ixiocf ^oX an'? ''^ rtoidinilo!
r
eril ' .aaidorf dwd&qicoo arioi-i.^v lo axTOqt^'i. ©rid hi noieat'fqxe b.'ujol shri bft.s





















following statement, taken from the Report of the Commission on College
Entrance Requirements,^ appears in the regular announcements of the College
2
*
Entrance Examination Board and in many college catalogues: :
From the outset particular attention should be given to developing the '
ability to take in the meaning of each work, — and so, gradually, of 1
the whole sentence, — just as it stands; the sentence should be read
and understood in the order of the original, vrith full appreciation of
the force of each word as it comes, so far as this can be known or in-
ferred from that v/hich has preceded and from the form and the position !
of the word itself. i
i
In a questionnaire submitted to secondary teachers 75 per cent recoinm- :
i
ended the use of methods directed to developing the pupil's ability to take
j
in the thought of the Latin sentence as it stands, while 25 per cent recomm-
ended training the pupil in purely analytical methods of procedure.
3 !Judd and Busv/ell conclude from their investigation based upon a photo-;
I




reading are universal and of such an order as to make it evident throughout I
that these students have not learned to read Latin" (page 126). To quote
further: "Latin students are not taught to read. They are trained only to
look at vfords. Not only so but they are so trained to look at words that it
is quite impossible to find any system in their looking. There seems to be




The entire available evidence from various sources seem to be fairly
i




See Proceedings of the American Philological Association. XLI (1910).
^See "Suggestions concerning Preparation" in Document 101.
3
C. H. Judd and G. T. Busv/ell, "Silent Reading: A Study of Various T\'’pes,"
Supplementary Educational Monographs, No. 23
,
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in developing proper methods of reading Latin as Latin. The Classical Investj
gation Committee is of the opinion that the common tendency on the part of th^
pupilS'to follow the line of least resistance in their attack upon a Latin
sentence is largely _due to our failure to provide early in the course for sufj
ficient practice with easy reading material and to emphasize the functional
rather than the formal aspect of the elements of the language.
The advisory committee of the American Classical League is of the opinioi
that if pupils are to make adequate progress in development of power to read
Latin, the too great relative emphasis no'w placed upon the formal study of
these elements of Latin must be replaced by practice in applying these elemen-jls
directly in the reading of fairly easy well-graded material. It is also the
opinion of this committee that if the majority of one-year, tavo-year and threi
I
year Latin pupils are to realize values commensurate with the time devobed to I
the study of Latin, time must be provided early in the course for the intro-
duction of specific material upon which to base the definite training of Latiii
pupils in applying to related fields the facts, processes, methods, and habits
acquired in Latin.
Stenographic reports of round-table discussions conducted at the meeting^
of the Classical Association of New England, the Kentucky Classical Associatio
the Southern Section of the Classical Association of the Middle West and Sout}^,
and the Classical Association of Maryland show a general trend of positive
opinion in favor of the following points; (1) simplification of the work of
the first yeay; (2) provision for abundant reading of suitably graded material
before the first classical author is taken up; (3) postponement of the first
classical author until the fourth semester; and (4) reduction in the amount of|
I
reading prescribed and in general less emphasis upon quantity and more attenti|
to quality . At_ the,.meeting




:,"EcviTl /liox^a-Hj? .«rJ-A.I ts cftJjpI lo fidrtcr^r.r. -ioqo'rif ^criqoXevrb .ti
Hcf lo 4*ti?q no y ynrtxu^i^ .lorron < rfw ' rtcxiujo lo ai ®944i'u;;nD nox4x*i
ni^jcJ ^ lioqu jiOfi'.'cfxt ex oau.'-Ai‘ai3?*x 'to oa.'.L s>d^ '>:oL^ol od sriqx'f,
[‘Xfra “0*1 e£'i;xo.o edC ni '^I'xx-r> eilvo^q oj *fnf> ^uc vr..t>2 'i.r!j; ax' ©on'.’d toa
l-ofioxiortt/l t.i>. C'Sl’i‘;iXqx\s od bns ^frxbXiP'X W4x^. eoiJojciq dxto.^oii
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^iiprfToX© oaodf ^civrqq^ ffx ©pidoi».*i.| "'d i>f o.^Iq©*: ocf f amx r.iiAl lo sdnortoXo t aox’d
©:;d oaIi5 si il .X^liodx^f:' i>ob«'i^*i-IXoT? ’v;XeiB't lo tdf ni Y^dOe'X^b
^TVT l).»tij 'XJsev-ovrj- ,'ii,©y-pno lo ^i-xo^foi ofli T:.!: 9©ddi<rf; oo sxnd lo xxorr.iqo
od bofor^b enrid p/fd xi. i.f ©jjaeasnef^iBoo aPixXiv esiXx5©"i od .e'ta efiquq aii/Al *xiiC'C
-oz '^i'-i ©f{d zo't oa*^^'00 ©rfd ni yi'xno hs bivOi;^ ox- ds/XTa .' ,KidxxJ 'io yfcuo a orfd
•frxdnJ iO '^rii.tix'ird odirri'i'^i- o.'fd ORjtJ od ririnw noo/j Zrsz^f/m oi^ioeca 'io f»iio;;b
jidic^Ar! bn.'s
, ,
ai- japppiiq ,8ioJ!J*x ?^xfd ab Co.ti bodj^Xon Oi. ^iXX’^Xoqii xti fiXxqx/xXj
.xdiiJj.xii bc'xix/po'i
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,
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majority favored a proposed change in college entrance requirements which
would involve the study of Latin five hours a week for four years, and ad-
mission to college through the comprehensive examination or by certificate.
Summarized reports of round-table discussions conducted at meetings of
the Latin Section of the Iowa State Teachers’ Association, the Classical
Section of the Kentucky State Teachers’ Association, the Classical Section ofj
the Bay Section California State Teachers’ Association, and the Nev/ Jersey
Classical A.ssociation indicate the same general tendencies as those shoivn in
the stenographic reports.
That the rsm.edy for the present congestion in the course is to be found
in part in a reduction of the content is further indicated by the fact that
an increasing number of individual schools are attempting to meet the situ-
ation by reading an amount of classical Latin considerably less than that
prescribed in the standard coiorse.^
The demand for reduction in the amount of classical Latin to be read in
the secondary course has met v/ith official sanction in the announcements of
2
many colleges. The Adams study based on definite statements secured from
the admission officers of 178 colleges and universities, shows that 47 per
cent of these institutions accept for four units of entrance credit the
reading of classical Latin less in amount than that prescribed in the standariji
course.
The regulations of the College "Entrance Examination Board v/ith reference|
3
to the amount and range of reading required are:








See Document 101 (August 1» 19 19 ) of the College Bntrar^ e Ex^min^lm^ Boat’d.
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lo becJ o>rfcf:oD aiioiasi'Oi ib oIcfjfi-bilixoT ‘Lo iiifToq?’! bosiTAr~j' '
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'
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r
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,
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• 2
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Toq Vb d«.'X+ cwoxi'c
,
s<-i -JicTSvirix brt;-' so'^eff oo ffVX 'to a'leoX i'to ioi .Ri;..:/-'.x: prfd
pxfd dibCTO (- nT"x.'x no Clc adxmx, ix/c* toI iqRooA idiidida.'ij: psorld lo drtC'O
rxsbxijida adc ni bGO'iTOEOTq dijrfi xs/id ixiiforo id ^ r.tfud X/ ox-’^raXo to .Yf<-;iocT
.ea'xx'ox^
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. adxr.^/''eT:ii/09j^ OG-T-Tdio;' eYsHoD Xo ."' *A^
;
.
op'd Xo (6C5X Jaxxs.r.^} X0£ icoxAi/ooO
i'f
1. The Latin reading, v/ithout regard to the prescription of particular
authors and works, shall not be less in ainovmt than Caesar, Gallic
War, I-rV; Cicero, the orations against Catiline, for the Maniliem
1 20
I
Law, and for Archias ; Vergil, Aeneid, I-VI
j
I
2. The amount of reading specified above shall be selected by the school}!
from the folloT^ing authors and works; Caesar (Gallic War and Civil
War) and Ilepos (Lives); Cicero (orations, letters and De Senectute)
j
and Sallust (Catiline and Jugurthine War); Vergil (Bucolics, Georgies!
I
I
and Aeneid) and Ovid (Metamorphoses, Fasti and Tristia),
j
I
Of 365 schools vfhich reported that they read in the second year the
equivalent of the standard course, 83 per cent read Caesar’s Gallic War 1-IV.j
|1
Of the 376 schools which reported that they read in the third year the equivaj-
lent of the standard course, 83 per cent read Cicero’s Catiline, Manilian Lawj
and A.rchias, Of the 245 schools that reported that they read in the fourth
jj
ji




Section 4. General Recommendations in
Regard to the Content of the Course i
I
I
On tiie basis of the evidence considered in the foregoing pages the ad- i
visoiy committee makes, the following recommendations with reference to the




1. That the formal study of the elements of language during the first '
year be reduced by the postponement of many forms and principles of
|
syntax xmtil later in the course; that the formal study of some of 1
i
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J
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coiirse; and that in general the functional rather than the formal
knowledge of these elements be emphasized throughout the course.
2. That the vocabulary, forms and principles of syntax to be learned in
each successive year of the course be selected in such a way as to
provide conditions most favorable for developing progressive power to
read and understand Latin and for attaining the ultimate objectives i
vfhich teachers regard as valid for their pupils,
3. That not less than 80 pages of easy, well-graduated and attractive
Latin reading material be introduced into the course, beginning at
the earliest possible point and continuing at least through the third
semester.
4. That this easy reading material should be such as to contribute both
to the progressive development of power to read and xmderstand Latin !'
and to the attainment of the historical-cultural objectives vfhich
j
teachers regard as valid for their pupils, i
5. That practice in writing Latin be continued throughout the first,
j
I
second and third years. It may vrell be omitted from the work of the '
i
I
fourth year in order to allow full time for the reading.
j
6. That the amount of classical Latin authors to be read in the standard!
i
four-year course shall be not less than 35 pages of Teubner text in !






7. That there be enough freedom of choice in the Latin authors to be i
I
read to make it easily practicable for teachers to select the reading!
In terms of Teubner text (37 lines to the page) the classical Latin in the
present standard course amounts to 80 pages of Caesar, 82 pages of Cicero,
and 128 pages of Vergil.
12
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material which in their judgment will provide the best medium for at-j
1
taining during the secondary course the historical-cultural objective^
which they regard as valid for their pupils.
j
8. That such additional material of instruction be introduced into the
j
course as will provide for fuller attainment of various ultimate ob-
|
jectives of the study of Latin, |
i
I
Section 5. Criteria for the Selection of Reading Content, '
Vocabulary, Syntax and Forms i
A. Reading Content
The reading of continuous Latin should begin at the earliest possible
j
moment consistent with whatever m.ethod may be employed in the introductory
stages of the study of Latin. The committee believes that for at least the
first three, semesters a large amount of simple well-graded easy Latin should
be included in the course and that the first classical author should not be








The Latin to be read before the first classical author is taken up shoultj
1
be such as to provide the most favorable conditions for progressive develop-
j
raent of power to read Latin and for attainment of the historical-cultural ob- '
1
jectives which teachers consider valid for their pupils and v/-hich depend in i





The first criterion to be employed in the selection of easy reading 1
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Latin. This reading material should be abundant, repetitious, simple and
varied in form, attractive in its content, and carefully adapted to the ca
pacity of young boys and girls.
From various sources a supply of easy reading material sufficient for
three or four semesters can be obtained.^
2. Classical Authors
In selecting the classical authors to be included in the course the same
two criteria should be employed as in the selection of easy Latin reading,
that is, the suitability of the Latin as a medium for the progressive develop-
ment of power to read and vinderstand Latin and the suitability of the content
for the development of the historical-cultural objectives.
V/hile collateral reading in English, which is recommended by practically;
!
all the teachers as needed to supplement the Latin texts, will be desirable
}
j
in any case the committee believes that teachers should be free to select froii
Latin literature as a whole the material they believe will make the greatest
direct contribution to the attainment of the historical -cultural objectives
ViThich they regard as valid for their pupils.
!
The selection from available classical literature of material suitable
both for the progressive development of pov^er to read Latin and for the full
i
attainment of the historical-cultural objectives will ultimately involve a
j
considerable departure from the present common practice of restricting the
i
pupil's acquaintance with Latin literature to particular works of three '
authors. Of course it is probable that the greater part of the material v^ill
naturally be taken from a small number of authors, and that Caesar, Cicero anc^j




Vergil will continue to form a substantial nucleus of the secondary course.
I
3. Collateral Reading in English
Ninety-six per cent of the teachers filling out the general question-
naire expressed the opinion that supplementary material in English should be
included in the course for the purpose of developing more effectively the
historical -cultural values of Latin, and that this be made a part of the worl<
of each year of the co\irse. Such reading should develop naturally from the
contacts established through the content of the Latin reading material itself
The topics to be emphasized at any stage of the pupil’s progress should there
fore be identical in large measure with the topics to be included in the
Latin reading content.
B, Vocabulary
The vocabulary to be thoroughly mastered during each year of the course
should be selected for the purpose of providing the conditions most favorabls
both for the progressive development of power to read and understand Latin
and for attainment of the ultimate objectives v/hich teachers consider valid
for their pupils and which depend for their attainment upon vocabulary con-
tent.
For the purpose of developing pov^er to read Ls-tin frequency of oc-
currence in the Latin to be read is the most important factor in the se-
lection of the vocabulary to be emphasized.^ Another important factor is
suitability for oral use in the class-room.
It is generally agreed that the one most important ultimate objective
which is dependent upon vocabulary'- for attainment is increased ability to
Lodge’s Vocabulary of High School Latin
,
Bureau of Publications, Teachers
-College- _
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underatand the exact meaning of TCnglish words derived directly or indirectly
from Latin and increased accuracy in their use. Other ultimate objectives
which should be considered in the selection of vocabulary are:
Increased ability to understand Latin vfords, phrases, abbreviations and
quotations occurring in English.
Increased ability to spell English words of Latin derivation.
Increased ability to learn other foreign languages, especially French,
Spanish and Italian.
Increased ability to learn the technical and semi-technical terras of
Latin origin employed in the other school studies and in the arts,
sciences and professions.
The committee recommends that from 400 to 500 words be selected for
thorough mastery in the first year of the course and approximately 500 words
in each succeeding year of the course.
C . Syntax
The principles of syntax to be taught during the successive stages of
the course should be selected and distributed so as to provide conditions
most favorable for attainment of progressive power to read and understand
Latin and for attainment of the ultimate objectives which teachers consider
valid for their pupils and vrhich are dependent for their attainment upon a
knov/ledge of particular principles of syntax.
The committee believes in a reduction in the number of syntactical
principles to be included in the work of the first two semesters and an emphajj-
sis upon factional rather than upon formal knowledge of the principles
taught. The committee believes that this v^ill result both in greater abilityi
to make practical use of the principles considered essential and in a better
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grasp of the principles themselves than is commonly secvired at present.
There is general agreement that the one most important ultimate ohjectiv:
which is dependent for attainment upon a. knowledge of Latin syntactical
principles is increased knov/ledge of the principles of English grammar and an
increased ability to speak and write grammatically correct English. The sat-
isfactory attainment of this last named objective involves knov/ledge on the
part of the teacher of what grammatical principles learned in Latin are in
I
fact applicable to English and what grammatical errors in English are sus-
ceptible to correction through the application of grammatical principles
learned in Latin.
The committee recommends that the principles of syntax taught during the
first semester should be limited to a very few repeatedly occurring noun, verb
and adjective constructions, including the general principles of agreement anc
the commoner uses of the accusative and ablative cases v/^ith prepositions; thaii
the many noun and verb constructions now commonly included in the work of the
first year be distributed over the v/ork of the later semesters; and that in
particular the teaching of the uses of the subjunctive should not be under-
taken before the third semester.
D. Forms
The inflectional forms to be included in the secondary course- should be
selected and their assignment to various semesters of the course should be
determined solely on the basis of the extent to wliich they contribute to the
progressive development of power to read and understand Latin.
The committee recommends a reduction in the number of forms to be learnec
in the first tv/o semesters, a more gradual introduction of these forms than ii;
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with the forms to be learned, and in general an emphasis upon functional
rather than formal knov/ledge both in the learning of these forms and in subse'
quent drill upon them. This v^ill result in an earlier and surer mastery of
the essential inflectional forms than is commonly the case at present.
It is also recommended that an early and thorough fimctional IcnoTfledge
of a few of the most important forms be insisted upon as a basis for a fairly
extensive reading experience ajid that the learning of the remainder of the
forms determined upon as desirable for the course as a nthole be postponed
until the needs arising in the later reading supply the compelling motive for
their acquisition.
Section 6. College Entrance Requirements
Since less than five per cent of the pupils who annually begin the study
of Latin in secondary schools complete the secondary coiirse in Latin and con-
tinue the subject in college, the question of college entrance requirements
directly concerns only a small minority of pupils now studying Latin in the
schools. But college entrance requirements do in fact exert a pov^rerful indi-
rect influence upon the course pursued by a great majority of secondary school
pupils.
The committee is convinced that if the recommendations contained in the
report are to become generally effective and if proper freedom is to be given
to teachers of Latin to develop the Latin course in accordance with vfhat they
bdlieve to be the needs of their pupils, certain modifications v/ill need to be
made in present college entrance requirements.
The committee also believes that the interest of the small minority as
well as of the great majority will be served best by the provision for a
greater emphas is upon the ^evelqpment_of_po\yer to re^d Latin_aj^Jjatiix».-f or,a^.
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more thorough mastery of a smaller number of technical facts, and for a
larger approach to the reading of the first classical author. Furthermore,
the results secured in the four-year English schools show that a grade of
scholarship much higher than is commonly attained in the schools of our
country can be secured on the basis of a considerably smaller amoimt of in-
tensive reading of classical authors.^
The committee suggests that the following general modifications should
be made in college entrance requirements in Latin:
1. That in the reading requirement emphasis be placed upon quality
rather than quantity, and that capacity to comprehend and to trans-
late at sight should be the most important factor in determining a
student's qualification for continuing the study of Latin in college.
2. That the amount of intensive reading to be required of candidates for
four units of entrance credit and for admission to examination for
college entrance be substantially reduced.
3. That the range of reading within which the amoxxnt prescribed may be
selected should be largely increased.
4. That in view of the practical problems involved in setting entrance
examinations a certain amount of definitely prescribed reading should
be required, but that the amount prescribed should be less than at
present.
5. That college entrance requirements and college entrance examinations
should attach more yreight than is given at present to a knov/ledge of
the content of the Latin read and to the historical-cultural ob-
jectives of the study of Latin.
6. That college entrance requirements and college entrance examinations
^See I, Kandel, The Classic s in England, France and Germany Part III
r lo'i bn« “lo 't©o>t/;r TcII/^.a 1o Nni'ii.'i.o.T’ ©*i^;
,’io'.-fdjjs Iffpluasylo j-aiil ©H.+ 'io oiff oJ- n., ivv-ijrC
'io 9b*n~; « d-isffd- \tooa aloof os p»i 'x.^O’?;
-',t’o'); efl& ai i>r*u?3«3 nc^X^aci fr'1
i;;o lo al.-^on'Da ./i i^prJ \;XrfordK<»o >1 rjer:;? f'pirj:: al.-^aiRloHoa
r, -nr 'to .-^bjorui ^eLXmt yJ'Sjt’ioblaaoo jr 'io aJ.ceJ iftvfi:} t o fee^jx -o^e .‘'d n-->o
. art 0 ifcj jy.«i Ix oi c a/? £ o ^ro ^;i ^ bao 'i ovi r. ao.-i
bljL^Offa snr icf/'o.i'ixboic 3a:iv.oIXo1:
-arf;i 8c>oei^;i'.j3 9e;t;iisrir'00 ed7
'.ru^^.'kl ax aXnfxstefnit/pbrt
€> ofi.^*i.in€> egi-IXcr> xrx 'foijnT scT
VTviilxixp noqx; bPoaXq erf aiajsj:Iqise c^a'^flTd'iXirptT gaxb.ro*; onrf rrx ctx'aT
.
-anxic; orf hfU9 &f:or:e"tqr!ior> y.i j,ox.qAo bajs .yrfirfasi/p tiedC- xofivi^^'x
& iT^ciftxor^erfwb ax 'xo;?o^'l rfttJ5rf*iorjr,i: iaon erfrf erf bit/or-a rfr. ©xisX
.eg»IIor> fix aiizj “io yluj-z r-rlrf '^if;i;y£ciirfapa lo'l K>iJ.»Dx''frX/r'r> a’+rcsbu^z
Xol‘ aerf.-bxX^jAo 'to bsai'upa'i ©rf oi gaib.^ert eri'StiPdT.x 'to .J-njxojff* odi: rfxTlX ,S
nol ixoxrf^inxrrrjyce orf* noxosia^bje rial 5nc rfitterror eoasiiaft 'lo arfixiv 'Xtfol
• •'
.inDoufJo*! yX Eisxi^rsxd arfjja erf coixiirfrcC egwlloo
erf y.cfir beo'ircnaerrg J-ro;om,t erfrf doidw -biifti rfl gaxbfi? *! lo a^n-ei orfrf rfX.rfT .5
..beaoertorti yXe'i'T/jf erf bXirojfa bodo-aXrfa
0or^*rtrfn9 jjnirfrfes ni berJaYnx a.'^teXrfotg X^'oiaatTg erfrf lo verr c:i
Iblirorfz gaifc.rterc horfi*i»s6Yq yX^rfiaxlsi) lo rffii/oiga xiiAi'iz o a atioi;>."rukexe
’
rfx. ftarf-7 aasX erf bLuciiz jorfi'iOo.! ag J'ijrfoyjs orfrf rfjrrfrf rfixo i borrit/poi srf
.d-«©Eeaq





lo sgbe.CTioa:f '.f; ox rfneaertq rf» novxg^r.i, ajsrfrf e\o«- rfojsrfrfji IiXx’^orfa
-o'o lA'ii/rf CiLfo-I.^'Ox'icJ'aifl erl,+ oit. bixc bro-s a.iJ'At orfrf *^0 rfaelKoo erfrf
'
.fu^Al lo ybf/xn orfrf.lo afvido,8(;
zfvoi >jsnr.t‘i«7:e ©pa-ftnrf.to ogeXIoe ba.tj 3rfftxr*^e'xi;;po-x 9 o.ae'f.,*'«o egoXfoo .d
,.xll zjiA’-i r^oxvmev^ ooxtBia
..’^- ^
' r
-I-.— .. f .. .,> ., 'fi',x,^..j;.. j ,ggaga6eaeaiaM«M«>M»iM^
jJbxralgiTa: x:x eoxssbXU 9rfl' ,I o&cJ-.
should be of such a character as to encourage the persistent use
throughout the secondary-school period of sound methods of study.
7, That, in view of our recommendation that the writing of Latin may wel
be omitted from the vfork of the fourth year of the secondary-school ||
l|
course in order to allow full time for the reading, candidates for 1
I
college entrance who offer four years of Latin should not be required'
to be examined in Latin prose composition.
4. Methods of Teaching Secondary Latin
Section 1. Introduction
V/hile the committee is strongly convinced that the method of teaching
Latin which will be recommended in this chapter is the method which must be
followed if the best results are to be generally secured, nevertheless suc-
cessful results have been and can be attained by other methods. It is evidenij
that successful results depend more on the thoroughness with which Latin is i
I
taught than on any one other factor. Knowledge of Latin by the teacher is th^
first and foremost requisite for the teaching of Latin. No methods, however
modern or however perfect, can dispense with that. It is also very important
that the teacher should constantly enlarge and enliven his knowledge by read-
ing and study in addition to preparation for the daily lessons he is to teachj
Section 2. General Principles determining the Selection of
Methods of Teaching Secondary Latin
The committee recommends the following general principles for determinin,
methods to be employed in the teaching of Latin.
1. The methods of teaching should be such as will develop in the pupil
correct habits of study. The methods adopted by the teacher can be effective
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V ^ * ,
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in developing the pupil's power to xmderstand and read Latin or in developing
valuable general habits just in so far as they create corresponding methods
of study on the part of the pupil. Upon the development of sound habits of
study, permanent and general in their effect, the utmost emphasis should be
placed. Wot simply what the pupil does imder the immediate direction or
personal supervision of the teacher, but what he does by himself in his own
study of assigned lessons is the final test which any sound method of teaching
must successfully meet.
2. The methods of teaching should be such as will contribute directly or
indirectly to the progressive development of power to read and understand
Latin as Latin and at the same time cultivate in the pupil desirable general
mental habits, increase his fund of information, stimulate his appreciation
of good literature, inculcate right social attitudes and train and encourage
him to apply independently facts and processes acquired in the study of Latin
in other fields of intellectual activity. The development of these immediate
and ultimate objectives should be continuous, concurrent and interdependent.
3. The methods of teaching should be such as to utilize constantly and
to the fullest extent the previous experience of the pupil. In the teaching
of Latin, especially in the elementary stages, this involves a knovifledge on
the part of the teacher of the previous linguistic experience of his pupils ii
English and a careful selection of those elements which will furnish the best
basis for learning the vocabulary, syntax, forms, word-order, and general
sentence structure of the new language to be learned,
4. The methods of teaching should be such as to enlist the interest of
the pupil to the fullest extent consistent with the educational ends in view.
Other things being equal the pupil will acquire more readily, retain longer.
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and apply more widely those facts and processes in which his interest is most
keenly aroused. Pupils may be depended on to show a relatively greater inter
est in class-room questions v/-hich are functional rather than formal in charac-|]
ter. The Grise study shows a distinct preference on the part of pupils for
the following types of question in the class recitation on an assigned passage:
Tell the story up to the point where the new lesson begins.
Tell v/’hat connection this passage has with what has gone before.
Tell briefly the story contained in the advance lesson.
31
Questions on inflections, such as "How does the English word ’mission’
help you to tell the fourth principal part of mitto?"
Questions on English derivatives, such as "V/hat is the meaning of
’approximate’ (derived from proxima)?"
In the case of every type of question listed above a larger number of th<i
pupils stated that they liked or thought they would like to do the sort of
thing involved in the question than reported that they had connonly been askec
to do it.
It is the committee’s recommendation that a reading method following the
i
Latin word order be regularly employed by the pupil in his attack upon a Latin
sentence. On the other hand it is a recognized fact that in the interpreta-
tion of difficult passages it v/'ill at times be necessary to resort to detailed
analysis
.
Collateral Reading in English
The thought content of the Latin reading material for the purpose of
aiding in the actual comprehension of the thought must be emphasized. Some
prescribed reading in English should precede the detailed study of Latin se-











d'aon zi d-aeiectfli. ai/f rfciiix xrl u€*&aa&oiq ofi^a a.+oal efiorI.+ Y.^c•^iT.• a-xar yftjq^ fir?j8
•
':oiJ,©^3 * norifi o.t r^o f'i»jbrcpqeb y-'®- ,boaur>nw
oexcrfa rti iisaio'l riKn& TorWjBi lannijof-'nl a*f;G nDii^’v ajToi^aa</p ~:ooi-caj8lo ai jzc
10 *1: aXxqirq lo no c ortoi' loiq cl-ordi^^nib, j* awo/ia ©aii-O erfT
:) jjaaaaq fx n^iaaii a» no xfoli^J^lotn zzulo Offc^ rti r.oi;{'B9rp *>0 aeq^r: 3rii'WlIo’l ©ffif
.airigsd losa©! \7Qa orfct eiarfr- drtior e/fd- o^ qu '^o&a i./Id- LLs>'?
,oicl©c onc3 Ejp i c^.*^rf‘w dcti^ zt:d ©g.^i<aj:q aid^ ncidoonnoo IC??
.nosaa.C eo;i£Tb.« ni bunljsduoo ^noda otfd yr'leiicf IleT
’ 10X83 -»’ bion riaxXjtnS ©Her eoob ttoH" 2j» riotra , anoi::*r>©Il.ii no Bcioiaa*^ ;xC'
“?orftix-x lo dnjic laaloninq dJ-tuoJ odd ££od oJ irox q£oJ,
lo 3 ;iif«:orf orieJ- ai ^tjerW'* q^- r[ojj» .zOyldAvlTiob no ajicicJaetK’
moi'l bov-tiob) ’ ec*-js=iX'XO'iqq
rid "io 'locfcwn isaueil js avodfja b&d-ail noxv+opxrp ozso 9ild Al
lo #103 orf.^ ol) od &-hx£ hlncfi dii:^iJodd no boz-iiL d^-rid' b^d-trda afxqtic;
esTe^ n»©d yorfe^ d*rf.'‘ fesdiooei nsidd xxoldacwp odd rti borlovni i^nirtd
,dl of); od
odd gnlwollol fcojrfdew ^frifcite’i j» noio'jabnertriooei a ' of^dt^x/5?KOo orfd ex dl
idjeJ J5 £xoqu :io»dd.3 axri at £lc'jq add yd b©yoXqre.r. yiXi/jXxigc-i sd leJbio f/iotr nidisj
~ ad 9ianbdnl add ctx dndef dojsl i>f>sixi50 o©‘i « ex dt bRJfri iofl::’o ©dd .sortedno!)
bsXi^d'f'f) od dioBfi od y^';j>ae©oer: ocf riaffxd jn IIx.v dx so^jcaaxjc; d LsJoi"i'tlb "lo aox.
. axayl^in.*:
daxl.vrx? lu ^axbjJoH Xj»*f?d*rXoO
lo ocoqiwc; odd not taxied £*x 3nx&nci xrxd/U ^dd. 'io drxodaco drl^fjodd ©xSt
1
or.o?, . b© s / aarfqnt© isd dautr. dx^xro.dd pdd *o rtoxaoodc iqmoo Lcado.0 odd rtJt ^nxbxje
-es £t-d.ft.r lo ybjnds boXxadob e.fd ©b^noiq b£jJo*';a dsxXgn^ di gnXbfcoi badxioBsiq




an intelligent ijnderstanding of the backgrotuid and to enable him to fit 7<rhat
he reads in Latin into its place in the general scheme.
Equipped with a preliminary knowledge of the setting of the story se-
cured from reading in English and from class-room discussions pupils should
then be expected to understand the thought content of v^rhat is being read in
Latin from day to day and to understand its bearing upon the larger whole of
which it forms a part.
The collateral reading in English should have a broader purpose than
simply to assist in the interpretation of the Latin text read. It should be
directed to developing familiarity with such phases of Roman life, history
and thought as are adapted to the maturity, interest and capacity of pupils
and as grow naturally out of the Latin reading.
Vocabulary
New v/-ords should first be met in an enlightening context, oral, written
or printed, and that pupils through daily class-room practice in comprehension
at sight should be trained to get at the meaning of most new words through
intelligent use of the context Virith the assistance of such light as is often
thrown upon the meaning by related Latin words and by English derivatives.
There will be a proportion of new words vfhose meaning cannot be de-
termined by these methods or can be determined only by too large expenditure
of time. The meaning of such v/ords, hovfever, should be given outright by the
teacher or be secured by the pupil through the vocabulary.
The vocabulary to be mastered should include four to five hundred new
words in the first year and approximately five hundred v;ords in each suc-
cessive year. Repeated drill will be necessary; but wherever practicable
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If the method recommended for the learning of Latin vocabulary is actu-
ally used by pupils in their daily study, it will lead naturally and surely
I
to the complementary activity of employing the known Latin in enterpreting ,
I
unfamiliar English derivatives. The methods recommended for the acquisition
|
and fi7:ing of vocabulary are precisely those which will provide conditions
j
most favorable for attaining those ultimate objectives v^hich depend upon the
application of Latin vocabulary to English and to other languages.
Latin Y/ords and Phrases in English
With reference to acquiring satisfactory ability to explain the meaningj^j
»
of Latin words, phrases, abbreviations or quotations occurring in an English!
I
setting, teachers who regard this objective as valid for their pupils should '
i
arrange to include in the work of the first two years the vocabulary necessa-^
I
ry for the interpretation of such material and that a definite study of the
j
i
most frequently occurring words and phrases should be included in the regulay






All syntactical constructions should first be met by the pupils in an '
appropriate context, preferably that supplied by a continuous narrative, and ^
I
that pupils should be trained to discover first the grammatical idea and
j
next the way in which the idea is expressed. As each principle is taken up |
in Latin the pupil should be led to recognize the identity of the gramrt'Atica!li
idea with that already met in English and to observe the vfays in yrhich this
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be particularly directed to any method of expressing a given idea in English
which is identical with or similar to the method used in Latin,
The learning of a formal rule of syntax should be postponed vintil the
pupil has encovintered the principle involved in his actual reading and has
already informally identified the grammatical idea and observed the vmy in
which it is expressed in Latin. A "rule" then becomes a formulation of his
o^m experience that a certain idea is to be expressed in a certain way.
Fixing Syntactical Principles
The chief method to be employed for fixing grammatical principles after
they have been ascertained should be the use of oral and ^vritten Latin.
Through the use of oral vfork errors can be immediately corrected or prevente
and a sort of grs.mmatica.l conscience created. The use of questions and
answers in Latin may well be continued throughout the course as a method of
fixing syntactical principles.
All questions in syntax asked in connection v/ith the comprehension or
translation of Latin passages shall be functional in character, designed to
clarify in advance ideas about v^hich confusion might be anticipated,
Latin Syntax and Certain Ultimate Objectives
A definite and strictly limited amount of specific material involving
the application of Latin grammar to English should be included in the regulaK*
class-room work and in the outside preparation of lessons, and, second, that
this material be of two general types: (1) material illustrating those gram-
matical principles which are common to Latin and English^and (2) problems
For a list of grammatical principles common to Latin and English see The
Classical Investigation, Part II, Appendix E
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Iinvolving the application of grammatical principles learned in Latin to the
I
i correction of common grammatical errors in English.
1 Latin teachers snould make every possible effort to secure the coopera-
j
i|
tion of teachers of English in correlating the vfork in Latin and English
grammar. Such correlation provides an excellent means of preventing the
I
pupil from regarding the study of Latin as an isolated activity.
Latin pupils who are studying the other foreign languages should be
given brief and simple summaries of the principal syntactical elements common
I
i
to the languages involved; that sufficient training be given these pupils in
making the necessary identifications in actual practice to enable them to
I
continue the practice independently; and that brief but systematic references
to particular opportunities for making such corrections should be made
ji throughout the Latin course. Teachers should train pupils to apply conscious
|j
j|




The contacts which Latin grammar affords with the other linguistic ex-
jj
periences of the pupils are so nxmerous, close and obvious as to make this
|i
ij phase of the study of Latin the natural agency for initial development of th«
general habit of identifying similar elements in different situations which













The methods to be employed in the teaching of Latin forms should be such,
as to develop in the pupil correct habits of independent study, to contribute
both to the mastery of Latin forms and to the attainment of the ultimate ob-
jectives which teachers consider valid for their pupils, to involve the use
of association and apperception, to enlist the interest of the pupils, and to
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encourage the application of the facts and processes acquired in the study of
Latin to the activities of life outside the Latin class.
No single acquirement will contribute more to the pupil's progressive
development of power to read Latin than a thorough functional knorrledge of
inflectional forms and every possible means should be adopted to secure a
thorough mastery of the inflectional forms assigned to the work of each
semester. Oral and written Latin must be used as a very valuable means to
this end. One of the chief values of the writing of Latin is the aid it give
ii in the mastery of inflectional forms.
il
I-
ij The practice of asking formal questions on inflections while pupils are
Ij attempting to comprehend or to translate the thought of a Latin passage shoullfi
i'
j|
bo reduced to the very lowest minimum. If questions on inflectional forms ar
I
asked after translation, it should be only for the purpose of correcting
]
errors, and the experienced teacher may eliminate the need for most of such
I
I
questions by asking before translation appropriate functional questions whicij
I
i
! will make clearer to the pupils the intimate relation of forms and syntax to
!
I
the expression and comprehension of thought.
I
The Classical Investigation-Part III
The Classics in England, France, and Germany
England
1. The Classics before 1900
Until the beginning of the present century an organized national system
of secondary education did not exist, and in so far as government supervision
was exercised it concerned itself mainly with the proper administration of
|j
trusts and endowments. Secondly, the classics were so securely established
in the secondary schools and in public opinion, and the influence of the
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xmiYersities, in which classical studies predominated, was so strong that th<
question of the value of the classics was not brought to an issue as it was
in both Germany and Franco. Individuals like Sydney Smith, V/hewell, Spencer,
Huxley and Sidgwick might attack the excessive claims made for the classics,
but in such attacks the plea was not so much for the elimination of the
classics as for adequate attention to modem subjects.
T/hen the Royal Commission on Secondary Education (the Bryce Commission)
reported in 1897, it was able to sximraarize the situation as follows;
’’The classical languages are taught more extensively than ever, but less
as if they were dead and more as if they still lived, rich in all those
humanities by virtue of which they have been the supreme instriiments of
the higher culture. And they do not now stand alone; a place and a
function have been found for modem languages and literatures, and it ij
ceasing to be a reproach that our schools have cultivated dead to the
exclusion of living tongues. There has been a remarkable and growing
use in education of certain physical sciences, in which technical and
manual instruction has risen and assumed, especially in certain locali-
ties, what may in certain respects appear to be rather large pro-
portions •
The conviction was v^idespread at the beginning of the present century
that the study of the classics trained in precision of thought, developed the
memory, cultivated accuracy and logical power; in a word, it "braces the
faculties of the learner." The pupil acquired a sense of vigor and growth
v^hich comes from successfully overcoming difficulties and going forward.
Those who could not remain in school long enough to specialize closely profit
ed from an enrichment in noble ideas. The classics, then, were regarded as a
sound gymnastic of the mind.
2. From 1900 Onward
In 1900 the Board of Education was established; in 1902 the system of
local administration was reorganized and powers were given to local edu-

cation&l authorities in areas of a certain size to provide secondary edu-
cation. The increase in the number of publicly provided secondary schools
had two important consequences: it involved better articulation Yfith the ele-
!i
i
mentary school; it meant the extension of secondary education to a new
,}
clientele with more varied demands in education and more diversified ob-
i!
jj




I to have enjoyed a position that was predominant and unchallenged during the
i
nineteenth century, the change in the character of the secondary school popu-
!' lation, accompanied as it generally is by a demand for studies that lead di-
]j
j




cal studies in English secondary education.
i!
3. The Secondary School System
An analysis of English secondary education is complicated by the fact
li
|j
that there is no adequate definition of a secondary school. Broadly defined
j!
[
secondary education is provided in the following type of institutions;
i!
li (l) The Public Schools of ancient foundation and schools of a similar
i
li character established in the neneteenth century. These schools receive
j{
pupils at the age of twelve or thirteen who have already had three or four
jl years of secondary education, including Latin and Greek, either privately or
in preparatory schools. The curriculum of such schools is predominantly
classical and pupils are retained up to the age of eighteen.
(2) The second group consists of a number of grammar schools for boys
and high schools for girls in which the normal age of entrance is nine or
ten and in which a large percentage of the pupils remains to the age of
eighteen. From the point of vier/ of the curriculum greater variation is
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I of vievr of scholarship many of the boys' schools rank as high as the Public
l|
i Schools in the competitive examinations at Oxford and Cambridge.
(3) The large number of private schools, ranging from small schools run
for private profit to large institutions mder the management of governing
i
bodies, constitutes the third type. The number of schools in this group is
I
unknoTO. A.lthough the Education Act of 1918 for the first time required such
schools to submit accoxmts of themselves to the Board of Education, no report
I
on these statements has yet been published. The quality of these schools
j
varies considerably; in most the traditional curriculum, including Latin, is
! to be foxand. Indirectly some kind of standardization is provided by external
authorities, but so far as the central authority is concerned there is no
supervision over them,
(4) The fourth group consists of secondary schools provided by local
educational authorities and maintained out of local taxes with state aid.
This group is rapidly increasing in nxnnbers and is reaching out to a new
class of the population. The schools are closely articulated with the ele-
mentary schools and work on a secondary level is begun at about the age of
twelve. The majority of the pupils leaves between the ages of fifteen and
high school with the exception that the differentiation is courses has not
I
ences generally applicable to American public secondary education are to be
M
j
drawn from the English schools, they would be found not in the so-called
ij
Public Schools vdiich merit high regard on other grounds, but in the council
secondary schools, within which the future of a widely diffused English
' Sec ondaiy education
_proTmbly li.es _ ^
j
sixteen and only a small minority remains up to the age of eighteen. In
i general character this group corresponds most nearly to the American public
jj
advanced as far and vocational education proper is not given. Hence if infer-
ru f 'f,
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4. The Present Position of Latin
j
Although the English system of secondary schools is not centrally organ-
ized, and examination of a number of Latin programmes brings out certain uni-
form tendencies, more particularly on the scope of the work covered in the
first year, and reveals only one case out of thirty-six in which a classical
author was begun at this stage. The general practice is to devote the first
year to laying a sound foundation in accidence, syntax and vocabulary, which
is acquired by means of an easy reader. In a number of schools, fourteen out
of the thirty-six, whose programmes were examined, a Latin author is not in-
I
troduced until the third year. During the first two years more attention is
given to prose composition than is usually found in American public high
schools. Caesar appears to be most commonly found as the first Latin text to
be studied, varied occasionally with Ovid and, in one case, Eutropius. The
;j
greatest variation occurs in the third year in v^hich selections from some of
the follCTYing authors are found: Caesar, Sallust, Cicero, Livy, Pliny, Ovid,
Vergil and Horace. The same authors furnish the body of material read in the
fourth year, with a considerable amount of practice in reading and translatin
unseens. The amount of time usually given to Latin varies from four to five
periods of forty-five minutes each a week vfith preparation at home for each
lesson.
I
In general the chief differences between the English and American prac-
tices do not lie so much in the arnoimt of ground covered as in the care given
to laying a sound foundation through abundant easy reading accompanied by
j
j




translation and composition. Secondly, there is a wider range of
selected for translation. Thirdly, in every case the study of Latin
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eyia p./.7i eior bris 'XooaX f^rid od X^ict'tsaRo a^j^irid’ x^rid :ti 'xr"r’jt*i:r. xxx fXx".b
lo <*r’xu«*t 'iobxw <s si t-'xetid ( /Ibitonc . .'XxJ'i.";.>^.<;o bjXjt ftoid-ilaftr'id '.j/fioa/ •;
lo '^bwdf. odd sex;o \ic*v» ::i .^-i^bTi . T . «cid> E‘i rt*'id r ol^ bod sole* a'xordvji-
is aQcompanied by a parallel study of Romn history. One important point to
be emphasized is that the "English pupil as a rule reaches the standards ex-
'k
pected from an Ajnerican public high school graduate from one to tiro years
younger, while in the schools which retain pupils to eighteen — that is,
those which complete a six- or seven-year coprse in Latin — the vrork of the
last two years reaches the level of college work in this covmtry.
France
1. The Classics before 1902
The study of the classics as an essential part of academic secondary
education has been more strongly established in France than in Germany. 7ifitli
the exception of the attention given to modem subjects by the Port Royalists
and the Orator ians in the seventeenth century the classical tradition, be-
cause secondary education was mainly in the hands of the Jesuits, was virtu-
ally unquestioned xxntil the Revolution. The attacks then made on a type of
education closely associated in the popular mind with the aristocracy were
but short-lived, for the lycles were restored by Napoleon in 1802. Writing
of the first quarter of the nineteenth century Sarcey declared:
’’The whole ivorld, teachers, parents, and pupils, had faith; all equally
believed in the superiority of classical instruction as formulated in
the programmes. Latin and Greek counted not a single sceptic.... The
teachers were supported and encouraged by this universal approval."^
This statement, however, vfas not wholly correct, for it was at this tinW
that a demand began to appear for the introduction of scientific courses pre-
paring for industry and agriculture, a demand which met with the support of 1:
the Minister of Public Instruction, Vatimesnil, in 1829. The fortunes of th4
movement to supplant or to supplement the classical courses with modem sub-
^Quoted by ViTeill, G.
,
Histoire de 1 *Enseignement Secondaire en France, 1802-
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jects were, however, influenced in France as much by political and ecclesi-
astical reasons as by the exigencies of industry and agriculture. In general
i the monarchists stood strongly for the classics and the republicans for moder|i|i
I
! and scientific instruction. The attacks on the classics remained unavailing
! and did little to shake the general faith in their value.
I
j
There was a demand for increased facilities for secondary education
I
j
coupled with a demand for greater opportunities for the study of modern sub-
I
I
i jects with a strong practical bias. At the same time there was a marked
j
feeling that the classical coxirse had too long enjoyed privileges which
I
! should now be thrown open to all. On the other side there was equally strong
;
opinion that any letting down of the barriers would lower the standards of
higher education and would flood the liberal professions and the civil ser-
vices with more candidates than could be absorbed. Fundamentally the unrest
represented a movement for greater elasticity in the secondary school cur-
riculxun and the establishment of modern subjects as fit rivals of the clas-
sics.
To settle the many questions that for a decade had disturbed the whole
j
coxmtry, for to a remarkable degree the whole of the French public, lay as
i
1 well as professional, shov^ed an active interest in the problem, the Chamber
of Deputies on December 12, 1898, authorized the Parliamentary Commission on
|i Education to institute an enquiry into the status of secondary education, M<
!
I Alexandre Ribot was appointed President of the Commission which sat from Jan*
1
jj
uarj’’ 17 to March 27, held thirty-eight sessions, and received one hundred anc
Ij
ninety-six depositions from officials in the educational service, teachers ii
j!
!' xmiversities and secondary schools, distinguished laymen, chambers of com-
i|
Ij
merce, and local administrative authorities. All but the last two gave evi-
I'
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,prepare their replies in advance in answer to a questionnaire,
|| The final stage in a discussion that extended over three years was
!i
ji reached in January, 1902, when the Minister of Public Instruction addressed
ji
1 a letter to M. Ribot in which he accepted the proposals of the Conuaission for
the revision of the systera of secondary education. Tlie classical and niodem
courses T«'ere to be established side by side leading to a single baccalaureat
|!
!i
at the end of seven years. Each course was to be divided into two cycles,
j
j
the first covering the first four years and culminating on the basis of »ji
j
internal examination in a certificate of secondary studies. The whole system
I
j
was to be more flexible and provide for greater variety of choices. As the
I
i





"The study of classical antiquity has conferred on the French genius a
clarity and elegance that are incomparable. It is through it that our
philosophy, our letters and our arts have shone with such brilliant
eclat: it is through it that our moral influence has enjoyed a sovereign
power in the world. The humanities should be protected against all at-
tack and strengthened. They form part of our national heritage. The
classical spirit is not, as some claim, incompatible with the modern
spirit. It belongs to all times because it is the clear and free culti-
vation of reason, the research into harmonious and simple beauty in all
manifestations of thought. nl
2. Plan of 1902
!
j
The new system was established by a Ministerial Decree of May 31, 1902.
j
It provided for a course of study of seven years divided into two cycles of
four and three years each respectively. The first cycle allowed a choice of
two sections, one with Latin and the other emphasizing French, sciences and
drawing. Pupils, desiring to specialize in the classics, could begin Greek
in their third year. The curricula of the first cycle were intended to
^nquete, Vol. VI, Second Supplementary Report, Appendix I, p, 9.
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furnish "a sum of acquired knowledge, coordinated so as to form a whole, and
complete in itself.” At the close of this cycle pupils could on the basis of
their record and the recommendations of the fe.culty obtain a certificate of
{secondary studies (certificat d’etudes secondaires du premier degre),
I
I
In the second cycle students could elect one out of four sections, as
i follows: (1) Latin and Greek; (2) Latin with a more advanced study of modem
languages; (3) Latin Tfith a more complete study of the sciences; (4) Modern
i
I languages and sciences without Latin. The duratiam of each course was two
!
years, at the close of which students could present themselves for the first
|l part of the examination for the baccalaureat. In the last year a choice was
|!




second part of the examination for the baccalaureat,
j
The new Regulations concerning the distribution of subjects, issued on
I
j
May 31, 1902, provided for a total of trrenty-six hour periods in Latin in the!
I
first cycle, followed by nine hours a week in the second cycle for classical
i! specialists (Section A), seven hours a week and two optional hours for the
ii
II Latin-Modern Langiiages group (Section B) , and seven hours a week for the
!
I
Latin-Science group (Section C). To Greek which was begun in the third year
• six hours a week were assigned in the first cycle, and ten hours in the
|i
jj
second cycle. In the classe de philosophie four hours a week might be elect-
:|
ed in both Latin and Greek in Section A, and two hours a week in Section B.
]|
i
This distribution represented a considerable reduction from the time provided,
|i
j' under the old Regulations for Latin, a total of thiriy-nine hours in the
j!
jj
first six years, and for Greek, a total of twenty-one hours, vrith no ancient
ij languages in the last year of the course.
[•
Ij
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j
methods, introduced but slight modifications and those were confined mainly
I
to the scope and teaching of grammar. The change was mainly in the direction
I
of simplification and less emphasis on irregularities. To put it in another
way, the emphasis vms now shifted from the intensive study of formal grammar
to the selection of those parts directly pertinent to the stage of reading
jj
reached by the pupils.
I Gram^-Ar, both Greek and Latin, was studied in every class progressively,
I
: first as a separate study connected with simple exercises followed by constan :
revisions until in the last years it was taken up in the general work. At
the sane time the Regulations warned against devoting too much time to gram-
mar :
"it is a mistake still made by too many masters to make the grammar
lessons too long, and to insist on their being learned by heart; they
are desired to give up this pract ice. . . . It must at once be added that a
certain number of teachers have already made successful efforts to sim-
plify the teaching of grammar."^
Exercises, both vrritten and oral, formed a part of the work of every
class as v^ell as written translations in French, Free composition in Latin
i;
was not taken up until the fifth year. Exercises in prosody metrical order
TTas begun in the third year; original Latin verse vfriting vras not required.
I
From the fourth year a manual of the history of Latin literature was pre-
I
i
scribed, and a similar book in Greek was introduced in the third year of the
I
study of that language.
I
The study of ancient history was begvin in the lowest class with one and
i




to give a broad outline of the chief features. The intensive study of the
!j
i! history of Greece and Rome was again taken up in the fifth and sixth years
Ungland, Board of Education, Special Reports, Vol. XXIV, p. 139.

vdien two hours a week were devoted to the subject by the pupils in the clas-
j!
sical and Latin-Modern Languages sections. Political and military history
i|
!i was reduced to a minimum, the major part of the prescribed syllabus being de-
l|
.
voted to the story of Greek and Roman civilization, social and economic organ'
I' ization and institutions. The usual method of instruction in this subject
i!








|! "Latin studies are not on the decline and we would wish that those who
protest so vigorously against the present would take the trouble to ex-
amine the statistics ... .This year the actual facts again disprove these
statements. The reform is nine years old, but never under the ancient
regime did the classes in Latin have more pupils than the sections A
(Latin-Greek), B (Latin-Modern Languages) and C (Latin-Sciences) . It is
the last section which appeals to most pupils. In this we must rejoicejj
in the contact of Latin and science the young mind is aroused at once toj
works of the imagination and of reason."^
3. The Yfer and Secondary Education
The war directed considerable attention to the system of secondary edu-
,
cation for boys, and probably more discussion centered around this problem
jl
ji than around any other. The education of adolescents gave rise to a large
i{
ii number of questions. If the schools were to play an important part in the
!i
:i restoration of the country, and if a new generation was to be built up to re-
l!
pair the ruins of the past four years, it was urged that the whole structure
I of adolescent education must be revised with a view to differentiation.
The real issue was, therefore, how to modernize the general education
!|
that was considered almost universally to be essential, how to redefine
I
culture in modern terms, how to organize a liberal education adapted to the
f--
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needs of modern society. As in Great Britain and Geimiany this problem re-
solved itself into a consideration of the value of the classics. Those who
i| denied the classical origin of French culture virere those who would at once
ii
i| abandon the classics. The majority of those who discussed this question,
l|
II however, was agreed that French culture was continuous with Latin, and that
|i
'' Latin must, therefore, be the basis of an education that aimed to impart
jj
French culture, to strengthen the French points of view, and to fortify
national ideals. A classical education, it was felt by many, was all the
ii
'I more necessary as the source of an ideal of hximanity -wdiich was essential for
|
l! the development of moral ideas and the evolution of society. The failure of
i;
classical education had not been inherent in the subjects taught, but in the
methods employed, in the emphasis on erudition rather than on their spirit.
It was even suggested that the Latinless course be eliminated from the secondjf
ary schools and relegated to the higher primary schools.
I U. Plan of 1923
j
On May 3, 1923* the President issued a Decree. He pointed out that
I'
|j
ample opportunities for training for practical and technical careers were
I




He urged the introduction of a common course for all secondary school pupils,
!i i
!| consisting of the ancient languages. Latin and Greek were required as part
||




attained a sufficient maturity to make a choice between classical and modern]
courses. All pupils follow the same courses in science. In order to ensure
|i









j! in Latin and Greek, leading to the certificat classique elementaire. On thisi
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basis of a common culture it is possible to grant at the close of the second-
ary school course a baccalaureat
,
vrith a single sanction regardless of the
|i specialization in the latter part of the course. In presenting the Decree
"'the Minister recommended that it become effective for the entering class in
!l
secondary schools in October, 1923*
ti
!' The pertinent sections of the Decree, promulgated by President iiillerand
i'
lion May 3» 1923, are as follows:
i;
|i Article 2. All pupils pursue the same course of studies during the
j
first four years. Apart from other common subjects Latin is compulsory
j
during the first four years (classes de sixieiae, cinquieme, quatrieme,
etjtroisieme)
,





Article 3» In "the classes de seconde et de premiere pupils have a i
j
choice between a classical course and a modern course. In the classical
|i course Latin is continued as compulsory and Green as optional. Pupils
i who pass the supplementary tests in Greek will benefit, for purposes of
i admission, from special advantages to be determined in the decree re-
lating to the conduct of the baccalaureat. The time given to Greek is
i






In the modern course Latin and Greek are replaced by a more advanced
I
study of French and of a second modern language.
j
t I
From the classe de sixieme to the classe de premiere the
and hours for sciences are the same for all pupils.
The classes in philosophy and mathematics are open to the
pass from the classe de premiere irrespective of their option.
The baccalaureat is the single sanction of secondary edu-
Every candidate at the time when he registers for the first part of the
! baccalaureat must furnish proof of a knowledge of the fundamental common
I
classical studies by showing that he has successfully passed a special
i
examination, consisting of two written tests, one in Latin and the other
ij
in Greek, and taken two years before the baccalaureat.
i:
l!
ji The Decree is to be amolified in detail as to courses of study and time-
il
I
tables, the standards and methods of admission to each class, the award of
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i' Decree went into effect on October 1 , 1923 , for the lowest entering class in
i!
i;
secondary schools. The following chart represents the new organization of
II






17-18 PHILOSOPHY OR MATHEMATICS
LATIH AMD GREEK LATIN MODERIT LANGUAGES
1
!

















iU-15 Troisieme (Latin and Greek)
1 13-ih Quatrieme (Latin and Greek)
1
1 First Period
12-13 Cinquieme ( Latin)
11-12 Sixieme (Latin)
The new programmes for carrying the Decree into effect were issued in
December, 1923
,
and were supplemented by further Orders issued in March,
19214.. The programmes give the distribution of time for the syllabi ajid for
each subjects these are presented below. By the Orders issued in March,
19214., special courses in the classical languages are to be established to
facilitate the transfer of pupils from higher elementary and technical
schools and to enable them to catch up with those pupils who entered the
secondary schools at the beginning of the course. Further, all candidates
f t
for the baccalaureat are required to possess the certificat d’ etudes clas-
siques; this will normally be obtained at the end of the first four years,
but students ’Adio transfer from non-classical schools to approximately the
I-
f wi ;
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.fifth year of the secondary course will he required to pass tests in Latin
jjand Greek at the time when they present themselves for the haccalaureat . An
j|
Order issued in the same month now makes it possible for girls to pursue the
ij
jj
same classical course as boys but with some modifications in the time-schedul'i'
i'
to permit the inclusion of household arts subjects; at the same time the old
|l
! non-classical course established more than forty years ago is retained for
I 1
those girls who do not intend to proceed to the haccalaureat.
5. Modification of Plan of 1923
I
I
The political change which brought into power the Ministry of M. Herriot
j
has among other consequences an important modifying effect on the Plan of
I
I
1923 . By the Decree of M. Albert, the new Minister of Public Instruction, an
!!
I
alternative to the classical requirements is authorized. The modification is
I
anno\mced as temporary and as subject to more definite formulation later. In
|i
I




course will be strongly maintained alongside of a modern course, the aim of
II
1' which will be through an emphasis on modern humanities to obtain from modern
ii
i subjects the same results as are derived from the classical humanities. It
j
is not proposed to abandon the Plan of I923 , but simply to modify it as above
i
I
I mentioned, and it is not proposed to return to the Plan of 1902. The text of
! the modification and the reasons therefor are published in the Journal Offic-




I92I;. M. Berard has given notice of an interpellation which will
I
)
ij bring the matter before the Chamber of Deputies. The final disposition of
Ii
|j
the modification seems to be contingent on the political fortunes of the
ij
ji Ministry of M. Herriot.
!l
ij ^See Kandel, I^L.
,




i| 1. The Classics before I89O
i
l|
The recent history of secondary education in Germany and vdth it of the
P status of the classics began in 1389. The educational discussions of the
preceding ten years vdiich produced a bemldering chaos of proposals for re-
|j
form centered ultimately round the fundamental question of the type of higher
I,
i; education most suited to modern needs and the political, social and economic
jl
‘1 demands of the time. Only in the light of this question can the subsequent
;!
discussions of the position of the classics in modern education be appreciate L
i!
Largely through the influence of Tfilhelm von Humboldt and the Neo-Human-
istic movement the classical Gymnasium had acquired a position of preeminence
j!
which, though frequently challenged throughout the nineteenth century, had
I
never been seriously threatened. The Gymnasium was virtually the only school
!i
jl
that gave access to the university and thus to the professions and important
j




the assumption, that the classical training of the Gymnasium alone imparted
ij
jj
that clearness and precision of thought, that accuracy and trustworthiness in
51
i
detail which were essential for positions of leadership in the State. Bonitz
!i as a member of the Prussian Ministry, might maice certain concessions, as he i
did in 1882, to the modern demands by slightly reducing the number of hours
,1
ij for Latin and Greek and transferring them to French, science and mathematics,
ii
but the character of the Gymnasium remained practically the same.
The opposition was joined by the wealthy middle classes who had prospered
as a result of the increased commercial activities following the Pranco-Prus-
I'
i| sian War and who, though keenly interested in education, were opposed to a
TSome modifications, allowing university entrance to graduates of the Real-
gymnasium__and, Reals_chule_had_been made,- but_tlinse_did iwt inipair -the..as=-^—
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II type of education that appeared th then at least intiquated and rooted only
*!
|i in tradition, and preparatory only for the universities and the professions.
I' This discontent with the Gymnasium, however, did not extend to the study of
ii
'the classics so much as to the prevailing methods, which failed to impart thOi




|! trance into industrial and coimnercial life. The result was that the Gynnasi-i
Ii i
um, frequently the only secondary school available in a small town, suffered
i'
;j
seriously from the loss of students who had obtained the chief objective of
! their education, the one-year military privilege, after an attendance of six
I
; or seven years.
}l To the discontent of the hxmianists within the schools and deiaands of thel
i!
' world of commerce was no\v added a new note of criticism born of a rising
:l
ij
!i sense of national self-consciousness which was to culminate in the disaster
))
I
of 19ll+» The schools had failed to develop that loyalty and patriotism need-^
|l
ii
ed to stem the rising tide of social democracy. For this result and for the
|i
large nujuber of agitators drawn from the ranks of secondary school graduates
I who were not fitted to take their place in a practical work-a-day world (the
i
I
Hungerkandidaten of Bismarck) the narrow classical routine of the Gymnasium,
Ii
with its face turned to the past, was held to be responsible in large measure.
Not only did they Ignore all that was valuable in the national history and '
' literature, but they failed to bring out those permanent humanistic and civic
values that are inherent in a proper study of the classics. This national- i




general culture; they desired its studies to be more sharply pointed to
jl modern needs and more attention to be given to the cultivation of a national-r
ii








\;X';o i^doo’i baa cfacel &a jrredcf 6d tfitmqcs dsd& ncidaoule ‘io oqx^
.snoii.ae'^iC'i : &dd inu- eeidiEisTinu e>il;t icj. yJuo >;iod/.-t£:qs*rq bna .noldtU^aid jcti
lo tf£iu^a ftdJ- Dc^ Jb,lQc^x« d-ca Mb «i©v9wor( ^ffu/ismcr^p ddiw dcadnoosib airiT
tifd' •TjtsqEl od XoXXjbI d8 id?/“
,
^boildea: :mxXi'jS'^;*sc edd od rioua oe aoxEBsio nrfj
-"-r
-no, od \ri;sniwXIe*:cf o aa tediiseb qwoij aXdd doirtvir «:• t,j‘£<oifbo Ijsiodxl 0:6
iaAraji\;0 o/id di?dd ,ei;yr dlx'eo'i eifT .e’lii f^xoieiuooo jibru. Ix iirajLijfii odni -otoiiflid
boiollifa jiwod il^ao a ux oXdXiliavx:! looffos ^fxebiiooeB edd ’^XJaoupsil ,:so
lo- ©vJtdoc'tdo loxdo bonixiddo bad oiitr e.d-iwhu^s lo aaoX add so’s’l ^jlauciiaa
xxa lo ©oxujbaodda rue dod'ia »o^eXJ:viT:q ^^nadilljir les^-eno odd ,xxcfsdaot/bo 'iJt^jid
.siao^ XI3V08 do
sdi 10 abcaruob hxta alooifoa sxld rtxdd.cvir adcxn&md odd *lo di^adno’oaXb- edi oT
a lo mod r.texoxdxio lo &do0 yra/i b bebbe rroft Bssvi ooicnOToo lo bl'i'w
lociaxaib edd xii evta'r£i;rcXj:/o od sj3W rioidw aeoxiotjoiositoo-'llae Xauoidac 1o ear.-©©
•
-baoii maidoiid-Bq bccfi T^dX^^cX darfd qclovfrb pd' i-elittl bad &Xoodoa &dT' .*iX9X lo
©dd 'to'i bfre dXaao'i tldd ’tn'B
.
{pa’xoos^mb laXoos io ©bid ^xiiai'x edd xc&d’a od be
] aod.ii;ba'is XoodoB -^bnooea lo zdxmt ^-dd apil xrwaib aiodxjdis^ O.0 ledflioxi ©goal
,
odd) bliw ^Bb-a-daow Xjfeoidoa'rg a ai ooelg axodd ©dfid od beddi'! don onsw od-w
tjtc.ui eanrpTg^ odd" lo eoidticn IsoiesaXo v/odmrc odd (slorcRaiEiS 0;o nedis.bibrtB/l'ieqfij/H
. >ios/;em agtisi ni orJiaxioqeo'i erf od' bXod saw ^deag edd od boxnpd sojjI edx ddir
bas \;'rodftid XBuoid.-ixi odd ai oIcfBpXav aaw dxud XIb o’loxjsi x®dd bib '^Xno
sivio brca oid’aixjjsrat/ri dboruxanop ©aodd dwo ^nxicf od heliaj vedd dxrd ^©ix/dBiodiX
-XanoidAii airfl' .eoxsaxXo odd lo \;bud3 nogoiq .s ni dneiodni 01a dadd aeulav
*io diiig B aa r.oiepjelo odd ‘io suIby edd ^-^ob don bib, qnois oidoiideq-oidai
<
pd bednioq -^XqTQda ©ioje ©cf od ao.thxxda edf bontsob ijadd jeTtrdlx/o Xx-xono^,'^
larioidan a “io noidxvidXo'o ©dd od a&vi^ ed od noidxieddii oirun baa abeen moborj
bnfi ^^nodaid Xsnoid/m od rtoidovob evdax/peba dstiondd diniqe oidoindeq baa oidei
,vi .
'




— .. I.. Ill i.J ip ,j.* . .. I ll 1
1 1 J_
— '^-l'~'i--« L -
Soon after the Kaiser came to the throne he assimied the leadership among!
those who demanded reform and represented both the group that sought for im- i
provements within the Gymnasium and the group that emphasized the national-
j
I
istic tendency. The middle group, represented by the Verein fur Schulreform
|
had already in 1888 presented to the Ministry a petition with 21;, 000 signa-
tures requesting a conference on school reform. The conference met in Berlinj
on December I|., I89O.
2. Conference of I89O
Much was expected of this Conference. It was thought that it would
settle the long-debated question of the equivalence of secondary schools, or,
to put it more broadly, would recognize as of equal validity for modern
times the classical and modern types of education; that it v/ould define the
meaning of a liberal education suited to contemporary needs; that it would
recommend im provements in internal organization, such as better facilities
for articulation and transfer; that it would give new life to the study of
the classics; and, finally, that it would give fonn to the proposed national-
istic tendencies. The expectation that the Conference would be open-minded
was shattered vdien the list of members was published. It was recognized that.
j| although the forty-four members were all men of eminence, the majority was
i!
j! overwhelmingly in favor of the traditional classical school. Paulsen, indeeq,
I >
ji
stated that the purposed of the Conference appeared to be (l) to oppose the
i|











fourth and fifth definitely dealt with the place of Latin and Greek in the
I m
1- mi
I ‘Paulsen, Geschichte des gelehrten Unterrichts
,
^rd edition, Vol. II, p. 59^
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curriculum. The third question raised the problem of the advisability of re-
ducing the time allotted to the classics in the Gymnasium, of introducing
English as an elective in place of Greek, and of dropping in Prima the Latin
essay and the v/ritten translation into Greek; the fourth question dealt with
the desirability of reducing the hours for Latin in the Realg^mmasium; and
the fifth with the possibility of equalizing the provisions for both Latin
and modern languages in sm.all places that did not already provide the three
types of secondary schools. Except for questions referring to homework and
the improvement in the training of teachers, the others are of no immediate
interest in the present discussion.
The Conference suffered from the first from the suspicion that it was
packed. In another sense it had already been influenced by the Orders of the
tvro years preceding its sessions; and finally, it was dominated by the persor.
alitj'- of the Kaiser who opened the deliberations and clearly Indicated his
views and anticipations. "I have considered it proper,” he stated, "not to
leave you gentlemen in doubt as to my own viex7s." The schools had failed in
their duty of fitting "the growing generation for the demands of the present
for the position of our Fatherland and of our life in the world at large."
The Conference passed a nvimber of resolutions of which the following had
a specific bearing on the teaching of the classics:
1. The number of hours of instruction in the Gymnasium, should be re-
duced .
2. The hours of instruction in Latin and Greek could be reduced by
m.aking linguistic and grammatical training a means rather than an
end and by placing the chief emphasis on an introduction to the
classical writers.
3 . The Latin essay as an end in itself and Greek prose in Prima should
be dropped.
i;. The chief emphasis in all cases should be placed upon Instruction in





5 . More thorough attention should be given to the recent history of the
Fatherland by reducing the amount of time given to other historical
material
.
6. The final examination should be simplified by substituting trans-
lation from Latin for the Latin essay, and by omitting Latin conver-l
sation in the oral examination.
The Conference, following the lead given by the Kaiser in his opening
;j
address, condemned the Realgymnasim as a compromise that could not be toler-
ii
il
ated. While only two types of secondary schools v/ere to be approved, the
i 1
Ij classical and modern, the classical Gymnasium was to be revitalized on the
li
;




the mother-tongue and national history. Action on the resolutions of the
j
j|
Conference vms postponed pending the examination of all the reports presented
ji before it and recommendations by a reform committee.
1
'i
3« Regulations of 1892
i
The new Curricula and Programmes of Work for Higher Schools in Prussia
I
I
were issued on January 6, 1892, and embodied the general recommendations of
1
1 the Conference. To the surprise of all who had followed the deliberations
of the Conference the Realgj'mnasium vms retained. The most important change
j
in the time-table of the Gymnasivmi was a reduction of the total number of
I
hours of instruction from 268 hours to 252. This decrease was made mainly
! at the expense of the time given to ancient languages. WTiile German and his-|
j
j




Latin lost fifteen hours.
I
j





































The Conference had accepted the possibility of such a reduction in hours
on condition of a new emphasis and improved methods of instruction. Hitherto
the emphasis had been on linguistic-grammatical details, with a nineteenth
century return to Ciceronianism. The Latin essay was regarded as the finest
fruit of such training, indicating versatility in the use of the language.
j,
purity of taste, and judgment. In actual fact the practice had frequently
i
I resulted in patch-works of phrases from Latin authors without much training
i
j
in grammatical correctness, since difficulties could be avoided. Reading of
||
classical authors degenerated into a study of grammar and style to the com-
II
I plete neglect of content and ideas. The teachers brought with them from the
|!
j! universities their narrow philological minuteness and, secure in the monopoly
j





in training bookish scholars and state officials, but not men with broad out-|
II
ij look for the cultural problems of the present.^
ji
|!









the Romans, and to give them a linguistic training.
The first two years of instruction in Latin were to be devoted to laying
I!
|i a sound fovuidation in accidence and the acquisition of a vocabulary. The
|
study of accidence was limited in the main to regular and the more important
i
ij irregular forms, while rules of syntax were to be drawn as required from the
i!
! text read. It was not to be treated as a separate subject until the third
>
I year, when four hours a week were allotted in the first half year and three
ji
'! hours a week in the second half year; thereafter in all classes up to Unter-
ji
ee in general ITaldeck, A., Der Unterricht im Lateinischen, and Vlilamowitz-
]. _Kqllend_qrff , U^yo^_Der J^;^iirJ.cht im Griechischen in Lexis , W .
^
Die Reform
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I
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prima, the eighth year of the course, three hours a week were assigned to it,
The concentric method was recommended, the work of each year being reviewed
j|
in the next imtil it culminated in the seventh year in comprehensive review
ji




Reading and exercises in the first two years were based on readers drawnl
mainly from Roman mythology and history and consisted principally of connecte;
Latin pieces and German readings corresponding to them. Construing was to
be done in class first \mder guidance and then independently, followed by
!i translation at home and practice in construing and re-translating. The Latin
i
I
and German pieces also furnished the basis for practice in oral and written
f,'
(!
i| exercises. The first Latin author, Cornelius Nepos, was not introduced until
jl
:
the third year, and even then a suitable reader might be substituted. The
j' reading in the succeeding years was prescribed in the follov/ing order;
Fourth Year; Caesar, De Bello Gallico.
Fifth Year; Caesar, De Bello Gallico and Ovid, Metamorphoses (from an
authorized selection).
Sixth Year; Cicero (easier Orations); selections from Livy, and Vergil
(from an authorized selection) or Ovid.
Seventh Year; Livy and Sallust (with special reference to historical
instruction); selected Orations of Cicero; Vergil (from an authorized
selection)
.
Eight Year; Tacitus; selections from Cicero's Letters and Horace; and
supplementarj^ private reading, especially Livy.
Ninth Year; Tacitus; a longer Oration of Cicero; Horace; and supplement-
ary private reading, especiallj’- Livy.
Great emphasis was placed on guidance in preparation in class, and pro-
vision v/as made for frequent practice in construing, iinseen translation and
re-translation. Latin prose exercises, oral as well as written in the early
ji yeans , were required jey_ery one or tiiro weeks but always in connection with the^
I'
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books read in class, A written translation into German was prescribed once
in six weeks during the last four years.
The Regulations deprived the Realgymnasium of eleven hours of instructiojji




































The requirements were similar to those of the Gymnasium for the first
three years; the scope of instruction in grammar was similar in character
but limited in amount in accordance with the shorter time allowance; the
method was the sam.e in spirit; provision was made for periodical vn*itten
translations from Latin but none into Latin; the chief difference lay in the
amount of reading prescribed which was as follows:
Fourth Year: Caesar, De Bello Gallico ( or from a suitable reader).
Fifth Year: Caesar, De Bello Gallico (selections).
Sixth Year: Caesar, De Bello Gallico (selections) and Ovid, Metamorphos<
s
(from an authorized selection).
Seventh Year: Ovid, Metamorphoses (from an authorized selection).
Eight and Rinth Years: Simpler portions of Livy; Cicero, In Catilinam
I, II or III; easier passages from Vergil’s Aeneid (from an author-
ized selection).
As a result of criticism three hours for Latin in the Gymnasium and fou::
in the Realgymnasium were added in 1895 "to provide for increased instruction
on the grammatical side.
U* Conference of 1900
After nearly ten years of experience under the Regulations of 1892 it
began to be recognized generally that a final solution of the problem of
secoj^ary education had not been reached, that nev/ defects had appeared in
I










JAXOT xc lU XIO iir; L\lb-
a e a a b
Q1 c a
, c a 4




'iCiO.'i c^ojel tuXd' jijctiiijfv aaleew xis ni
iojrtisjxl 'lo 3'xtfOfl asr^Io. ‘ic noyi3i8fi.ir/"\Iii©H aiii Lsviiqeb srioiij&IcgeH edT




ixitr .vx V TV (tim
O T VS S8Ri;
4 v s 5
'iGlca.xa eiav; sd'rraxfXQTiijps’x erTI'




&dd ; eonti\n>£X^^ led^iorie ©dj xlixv 1 cfacoia:s rxx bQdx/itXX' dxxcf;'
rcerfdxT.v Xisnibpx'reci to! ebaat sm: iyox'eivoi^^
;
f.tiXqs iix e<vc9B eriJ- sx.-jw brorid'bni
6dd- rrr ^\;^X oax.uip'iliij j.aido srfd iXxX:^^ oa«X {^.nort dud nidxvl itro-il arccXdijXanvMd'
:svv-oXXol 0.0 av-wr rfaldt. bedri-oqe'iq. §nXbs&i lo dituoftts'^
. ^XdAdijue J3 xiot'jt io ) ooxXlAti oII©ci ©0 ,'ioeaiiO i-wsY ild-tucV
'
.
(onoi.tooXeo ) ooxCXaD oXXoii oS ,*iJ5a©jaO :*ia©T ddxi'T.
aod^TiOiiiAdelt ,bivO h;iA (oaoidpaXac) oo£IXaD oXX&U &Q ^TrAseAp :iof»Y rfdxiS,
.
(froi :t :)0X6a bssl7oddx/A fxA' xzot'5 )
.
(rroxdooXoe baaxTiQilduB cm lao'S'i) socodq'toxysde^ ^^ivC :i$oY ddnovef!
RWJxrXxdAO nX .oipoXQ ;x;vx,J to sjrtoXd^oq 'ieXqroi-8 :o'T0©Y dditXiT bfiA dr{;^x2
-'iodduA xxB /ttoti) jbxosreA c'Xi;;j^v'8V ntoil aogoeeAq *;exBJtJ0 ilXX "xo II ,.I
. (noidoolao bsoi
i*o7. bnA riul" Oi'a'A'njjO 0dd nX xrXdiikl to*t oiuod oe'iiTd wscoxdXio 'io dtXt/ao'i b oA
'
''V








.of>xs X.ooidar.iKta'is odd no
. 'V*. V Vi
• ‘
00^‘X ,lo ,eo£t'..’rx,o'ntoO .ji














the Gymnasium demanding further consideration, and that the existence of the
Gymnasiim itself would be threatened unless its supporters showed a readier
viTill to compromise.
The Ministry had recognized as early as March, 1900, the desirability
of holding a Conference, which was called for June 6, I9OO. Unlike the
Conference of I89O it was thoroughly representative. The kejniote was sounde(f
in the opening address by Minister Studt; either the Gymnasium must be modi-
fied and made more modern or other types of schools must be recognized as of
equal standing. The attitude of the Conference on the question of equal rec
ognition was no longer uncertain. The supporters of the Gymnasium were now
ready to sacrifice its specially privileged position and to accept the
challenge of proving its worth without this artificial aid. The new positio^i
was recognized in a Decree of November 26, I9OO, granting equal recognition
to the three types of secondary institutions, which meant that the graduates
of all could now be achnitted to the universities, not entirely on an equal
footing in all faculties, but at least without any serious obstacles. Each
school was thus permitted to develop its own particular characteristics
(Sigenart) without fear of proposals for radical reform.
5 . Fut-ure of the Classics
Many members of the Diet, during the debate on the educational budget
in 1915 * paid a tribute to the products of the Gymnasium. The chief argu-
ments of the friends of the classics were that the classics had always been
and were still of essential importance to German life. Germany, they said,
had never fostered the sterile and narrow nationalism of France and England,
but had alvfays given due recognition to other forms of civilization and
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' In their general defense of the classics its supporters did not close
|i
i' their eyes to the need of internal reform. They recognized the danger of




reading of classical authors, T/hich might result in maJcing Latin merely the
ij hand-maid of other subjects or in its entire disappearance. The range of
||
ji reading should be expanded and ne-w sources made available for schools. The
II
|i traditional prescriptions had been too narrotv and based on a tradition of
Ij
some tTiTO centuries. Vi/'ider and more rapid reading should be employed to shov/
Ii
Ij
the historical, linguistic and cultural relations between the classics and
i
j
German. The less radical proposals indicated a selection which closely re-
i
j
sembled the range common in the better classical divisions in English
I
I
I schools. The more revolutionary suggestions vrould bridge the gap in Latin
I
between the Imperial period and the Reformation by introducing the study of
I
medieval authors partly to furnish source-material for instruction in re-
j|
j' ligion and history and partly to throw light on early German folk-lore. The|
j I
probable result of these discussions vdll follow the lines for Latin already
|
'





lation of appropriate selections from Latin authors of all periods to ill-
!i
'





with the beginnings of modern culture. i
|r *
[
(| It is significant that in Proceedings of the Reichschulkonferenz , held
ll (
1! I
in Berlin in 1920, a volume of nearly eleven hundred pages, Latin is only
ij
i] referred to in passing on five pages and Greek on one. Until the present
ji
the only results of this Conference and of the many proposals preceding it
ji





I the transfer of the abler pupils to secondary schools in their fifth school
j
year, and thg_js^tablishmp s^condary_ _s chopl (Peutche Oberschule)
1
3iioIo .joff bih zdi aoiaarla o/iJ* 'Jo ooii&‘it .% Ixieoe;, rrl
O.o le^fEfiJb e/W- 1>osxxc?oos't -^CffT .antoxe-t lerrtcc^Tfi.' lo bfKm cA:} oi lierfd'
eriariy^xf oi find^j' *iei'{:tx-'i eaioiojc© bftR larstur^ ocJ- rfox/n ooi
. f . * . ,*
9ili xU-zen r i:<,:3»I' ni' lByxee/i4:o “io gxxifcBtJi
*io e^rrr.z btC .e&aeiv&qqxjaiL 9>id-r;.o lol nl io B<jo©^r:if?: laxl^o lo
91;! »aXop<{or, *xo*i ©XcfjeXxiJve f*bA>v. i.9v*L>foa t«x3£. brxjQ £*‘f/r. -jipco 9cf &XworfE ^xi.tf'ije'x
ncXvxX)B’i'j £> no tssji vozz^r-i ocd~ cioo<f iAB»f £;ncxJqi'ioa?^'i-7 IJx^Ioiu.c£:B•^c^
C
y/on'a cd bio\oLq:zfj ad UTnoda ^nxb^OT biqx.T enoa Lnn 'xai?x’A' . aex'ixfdnoo owd exrOE '
fsruj eoxesBlo odd nsowdoc! aroid^Xon. iB-rt'dlao lias oxdsix/^rniJ Jiiolzo^zld ©rii
-sn '(^XoaoXo iCoiriv nc-idooXc-e a ijodjBox^nl 'alfieoqo’iq Xnoif^jST, aaaX aril .usiiTibO
ffrixXfnJi nX sxfoxsxvxij iB-olaaxdC' 'ii.-ddsd oxld ni noiiiHoo a^^ixs'i end Xaldawe
I
nid-xsJ ni qBg edd ajbx'io” Mucv/ cnoidEar^stio
-^ix.noxii/Xcve'i enoc erf: .aXoodoE
jto •\;Xnd3 add gn|oxff)ondnx aoiX^jr.'io'iaK ©dd 5/xb toxiaq Xcx’xsqinI add naswdacf '






&d'£ .Qzol-'Slol rasftrxaO ’^Xibo no drfsil -vvondi od ^jXdiisq cjxe '^-rodsid fiiT^ nox^xX ^
^jXbptXb nxdeJ 'tol 2enxX and %7aIXo‘i XXx^t anoxaauosxb o&axfd lo liisotz eX^cdonq
-xqtnbo add ^ai d^dd ,00(;X nX Tnofinellor-sdiwonx’IxrJ xIoanX nol nviob bUL
*
-LZi od aXoXioq Tin 'ip Enoddr/; nxd£a woz'x anoidoeXas adxiiqoTqcA lo noid«!X
'iioxdoontfoo odx noldBsxXxvxo /xbs}oK jo d/i&inqoXav&Jb XBOxiodoin pj{d adj&'idau
- »
.o'ii>'3:Xno xnpijo/rr 'io ai^xnaJ^aoV axfd iidx7/ '
}i
XXad t nnate'lnoIXndoenoieE end *io agnihoeociE nx d£rid djnxtoilxft^a si dl ' *•'
'
Ylno Bx nxdjsJ XanL-cwd naveXa xlzAorr 1o ern/Xov n ^OS^I ni niX'tea nx';
dft6 '2o*iq arid lidnl. .ano no jfpaaC Jbca so-^ja'q avi'J no anx'osBq r:i od bannolai.
di axtibeoonq aX/iuoqoiq x'^ s»fid 'jo Xxnn aono'ta'^nc'j sirid 1o edli^sen ’(iXnc edd
|
|aXniioabna*iO arid lo oxXtinqaE odd 'lo ed'.'B^ arrtpa ni dneifclBiXcTadao ©iid neatf ovBri j
XocrioB dd?i'i 'xXodd ni aXoorioB "^qabnooeo od aXiqpcT laXdfl add ‘io 'la'lErxeid ax’d







in some places with and in other places without a foreign language. It was
II
j' in connection with this new type of school that Dr. Kerschensteiner intro-
'I
' duced at the Conference a resolution of the Society of Bavarian Gymnasium
jl
j|
Teachers that the foreign language may be Latin
|j
"which is at the same time an excellent foundation for the later acqui-
Ij sition of English and French."
Statistics are not yet available to shovj- the effect of post-v;-ar con-
ditions on any of the German secondary school types. The educational situ-
ation is still and may for many years continue to be in a period of tran-
i!
jj
sition. The secondary school system will be more flexible and more accessi-
;i
jl
ble than before the vfar and with more opportunities for transfer from one
j
course to another; the cosmopolitan school, excluding vocational and technic-
(




be retained, and though begun later than has been the German tradition, will
I
;
be no less efficient as a result of the many reform proposals emanating from





I Instruction in Latin
j
Bulletin, 1932, No. 17, Monograph No. 21;
t
j
United States Department of the Interior, Office of Education
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Findings .— Since the Classical Investigation has had a marked influence
! on the teaching of Latin since the publication of its General Report^ in
192!;, it seems advisable to preface this report with a brief resume of its
I
outstanding contributions. Its chief findings and recommendations may be
2
1 summarized as follov^s:
ji
J-The Classical Investigation(Part l): General Report, Princeton Univ. Press ,[|.92l;
;]
^S\xtnmarized from the report and from Mason D. Gray’s, The Teaching of Latin. I
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4SQ’. ,s30'i'a .vixcU rtodooflX'xa ^d^iogeH fB^sxxo^ : (l dxa*a )nold^^ldn€>Yal IboxoxbIO ex^
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(1) Length of the Course .— Only 5 psr cent of pupils beginning the
study of Latin in the secondary schools continue it in college. Sixty-nine
per cent of these beginners pursue the study for one or two years only. The
work of each year should therefore be so organized as to be valuable in
itself. !
(2) Content of the Course .— The chief evil of the traditional course
is the congestion resulting from the requirement of excessive amounts of
I
grammar in the first year and of reading in the later years. As a result
j
there is neither mastery of Latin itself nor a satisfactory realization of
the educational values of Latin. The recommendation, therefore, is postpone-
ment of some and omission of other elements of the grammatical content of
the first year and a reduction in the amount and a greater variety in the
kind of reading material in the last three years.
(3) Methods .— Comprehension of Latin is to be taught in the Latin word
order. Much more attention is to be given to understanding the thought con-
tent of the Latin read and less to translation. Translation when used should.
i
follow comprehension of the thought of a passage. Ne\T vocabulary, forms, ani:.
syntsix should be met first in appropriate context. Drill should be fvinction"
al rather than formal. Syntactical questions should precede rather than
follow the comprehension of the Latin to be read. Form drill should be di-
]





— Since automatic transfer cannot be counted on
to any considerable extent, the educational values of Latin should be
consciously aimed at through the appropriate organization of content and
atii eliqi;q T^q 0 vlftO — er^ ffi'^nt>JC (X) Jj
. . k*
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2. Recently Revised Course Outlines
Objectives »— The immediate objective, as set forth in the Classical
Report, is the progressive development of the povfer to read and understand
Latin. This involves ftn increasing mastery of vocabulary, forms, and syntasci
The ultimate objectives, according to this report, include; (a) Increased
understanding of those elements in English which are related to Latin; (b)
increased ability to read, speak, and vjrite English; (c) increased ability
to learn other foreign languages; (d) development of correct mental habits;
(e) development of an historical and cultural background; (f) development of
right attitudes toward social situations; (g) development of literary appre-
ciation; (h) an elementary knowledge of the simpler general principles of
language structure; and (i) improvement of the literary quality of pupils’
written English. Of the ultimate objectives, items (g) and (l) do not apply
to the first two years
.
Content .— The recent revisions in course content are in accordance
with the recommendations of the Classical Investigation. These are based on
the evidence secured by tests, research studies, and expression of expert
opinion. The changes have been incorporated in the requirements of the
College Entrance Examination Board^ and the newer textbooks provide materials
conforming to the reorganized course. The innovations are, in general, the
postponement of the reading of the first classical author to the fourth
semester, a reduction in the amount of classical Latin, and a somevdiat
greater variety in the choice of aiithors read; a more careful selection and
better distribution of forms and syntax essential to the understanding of
the Latin read; and more adequate provision as well as better organization
^College Entrance Examination Board, Document llo. 120, Dec. 1, 1926 pp. ^0-^,
&3«rxfitfO 9'’tf.rop. be-’.ivi^ii, (^cfm:o»j:i .5
I‘.o^9£xlC’ eri^ rl Tfd-iol &ce nr lOyi^o'ei^do orM — .3evir^o6^0
bj^taictau b.rm oj- -ijfvroq erfS 'lo Jrro.irqoIevBh ^viep.o*x*50'xq e/I:f ai .i'loqoS
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vreiod'-I io dfr6^qoXov©f> (g) j aooxd'jsod’xs Xfcxoc-e h'lrcnoi oMiXi
1o se^Iqsoru^q Ir^saoTi -©Igads ©Hi lo eaX^olT/orni v^-sdcotr^I© xrjj (if) -nox-d^Xy
’aXxqwq ?o ^•ui'iodiX or-d qo .-txxoxns’/ o-xq-ai (X) ioixdoxnda es-ar.rrxrxX
;Iqqii doxc oh (x) icfi (3) 8r.^d-x ^asrxdoecjXo odfsridl.'f £xfd JO ,x{p.' X-^S" rraddxT.v '
'
,aT£'=>Y owd d'&;ri'5 ©rid od’ ,
eocirbnooo^ jxl ©*U3 dqedjioo esix'oo nx anoxexvs-r dneoei ©jfT — .daedrroD
fcoaxjcX e*rr? ea©rfT .noxdx^xdcevxrl IjicxrajBlD ©xid aO axxoxdiUjrtOininpoe’i ©xld fXdxrr c
d7Gqxo “io noxaso*£qxo bus- ,c6xoxrdf rio’ixoa©'! ,s^a©d y*X ae'ix'o©?. eonoLxT© ©rid-
orfd lo tdnosno’xij/pb’: edd «X 5ed^c'^oq^c.orTi rrsed ev^d ae^xujrio Gffl .xtoXniqo
s Xiji'rGdrJXT ©bivo'iq SifopcXdjtsd tsv/sn odT Jbjox© avi-djBnxctsxS ooxiO’rdrtS ©gsfXoO
exfd ^Xxj-ien©5 nx ^oio a/t..xdx;vorurx , orfT .ov’woo Lpsixyst^iooi oxfd od anrrr'xo'ixico
jidiifcl Ofid od 'iOi:dt/B IpyieE^Io dEiil ©rid Jo ^cticn&'i axid .‘xo dnsxtGxioqdeoq
d/iffvfQjao3 .3 X50B ,xtxd£j I'Joxcaiilo Io dxujoirjs osib iti noido/jpei c .^ledaoxioa
X»rL8 aoxdoaXpc Xw'isixio ©'tort £ jdjs&t. aioridwa lo ©oXorfo ©xid rtx ^jdsxix.T 'tsdiSQ'ij
ao i^x^rxidaioXiiu odd od Ij*xdit68so xedcr'^e Xjrxs axitol 'lo noXdixciid&xb loddoX
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:i
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! of materials for teaching the ultimate objectives.
The practice of devoting no more than one semester to the reading of
li
Caesar is at present the prevailing one. Influences favoring a wider choice
i
!




the College Entrance Examination Board and the appearance of third year
textbooks containing reading selections from various authors.
|i
jj
The reorganized course outlined by the Classical Investigation embodies






demands of the subject. The course appeals to the interest of the learner I
I
I
by an early introduction of Latin stories, and by emphasis on the compre-
hension of thought, the cultural background, and the values of Latin for
English; furthermore it affords the beginner a sense of progress by the mord
gradual introduction of the difficulties of form and syntax.
In recognition of the variation in pupils’ abilities aind needs, differ-
entiations in orgamization and course content are provided. In some school
systems, for example, Baltiiaore, Rochester (H. Y.), and New York City,
sectioning according to ability is practiced in all departments. In others,
grouping takes place within the Latin department in accordance mth the vary'
ing ability of pupils or the length of time they pursue the subject. A
practice followed in Proviso Township High School, at Maywood, 111., is to
place all second year Latin classes in groups, at least two per period. Than
on the basis of the pupils' records in first year Latin, their intelligence
quotients, and the opinions of their teachers as to their industry, interest,
and ambition, a superior class is formed of the very best, and the rest be-
come a class of varying, but not too widely separated degrees of ability.
The superior group advances rapidly, while the mixed group contains a large
enough quo-^ o;^_int_el ]Llg give the duller an inspiring example
aagrtar
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4and to provide competition. Both groups complete a minimum standard amount
of work. The superior group do additional class and individual reading and
ivriting. Although a difference in the quality of the work is inevitable,
pupils from the mixed section may and do carry the work of the third and
fourth years. Pupils in the mixed group who cannot carry the minimum
standard allotment are placed in a special section and taught "Latin for
English only."
In the Shortridge High School in Indianapolis, Latin is begun in the
ninth grade and pupils who will take only tvro years and are not preparing foj]
college entrance exarainations continue in a course vdiose objective is "Latin
for English." In some shhools pupils may begin Latin in the eighth grade,
taking two years (eighth and ninth grades) or one and a half ( second-semestei
eighth and all the ninth) to prepare for reading the first classical author
Prof. Calla Guyles, of the University of Wisconsin High School, says that
pupils who have taken two years to prepare for reading the first classical
author are much better equipped and can really read Caesar by themselves.
Method.— The method described in the newer course outlines for teaching
reading of Latin is the so-called "reading" or "Latin v/ord-order" method recj
oramended by the Classical Report. "Comprehension of ideas expressed as they;
occur in the Latin order must precede any attempt to translate the sentence
as a whole. "From the time the first Latin sentence is read, the pupil is
required to attempt to comprehend the sentence in the order in v/hich the
phrases appear. This comprehension should often be tested by content
questions and by asking for the English translation of certain phrases. A
clear distinction is made between the reading of Latin for comprehension and
65





the translation into English of the complete sentence or paragraph."^ "From
the outset particular attention should be given to developing the ability to
take in the meaning of each Virork - and so, gradually, of the whole sentence
*f
just as it stands; the sentence should be read and imderstood in the order
of the original with full appreciation of the force of each word as it
comes, so far as this can be known or inferred from that which has preced-
ed, and from the form and position of the word itself. The habit of reading
in this way should be encouraged and cultivated as the best preparation for
2
the translating that the student has to do.” ’’Read the story through in
Latin, trying to get the thought, translate in the Latin order, omitting the
words not knoim, guess the meaning of the word you do not know by (a) its
similarity to a Latin word already kno-wn, (b) its similarity to an English
word, (c) the context of the passage, then look up the words you do not know
and put the whole story into good idiomatic English.” ”At the very begin-
ning of his study the pupil reads the Latin sentence or paragraph at first
as a v/hole, and v/hile doing this as far as possible catches its meaning. He
is led to acquire the habit of suspending judgment until the end of the
sentence or of smaller thought-units is reached.
The most extreme form of the direct-reading technique is exemplified in
the Latin department of the University of Chicago High School. The entire
attention of the learner is absorbed in comprehending the thought directly
without focal consciousness of words, forms, or syntax. Class procedure
^HeT/ark, H. J., p. 2; Ho date, but published subsequent to the Classical Rep:»
^^Uew York State, 193 P» ?•
^Oakland, California, 1930 > P* 6.
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consists in oral and silent reading of the Latin vfith resvtnes of the content
i!
67
in English. Free composition is encouraged as a vehicle for self expression
but no specific instruction in the use of forms and the application of princi-
ples of syntsLX is given until the fourth semester. The plan requires an a-
bundance of carefully graded reading material, vz-hich is being prepared by
the teachers Tvho are -sirorking out the experimental course.
In the modified form of this method, specific study of vocabulary,
forms, and syntax accompanies the progressive development of direct-reading
ability. During the reading, however, attention is centered on comprehensioi.
of the thought. Pupils are trained to read the Latin both orally and silentf
ly with direct comprehension. Comprehension is checked by free summaries in
English or by answers in English to questions in Latin or English. Trans-
lation, when used, is the last step.
A teacher in Denver described the procedure in her department as
follows: "ViTe use the Latin word-order method at first, but not so much later
when the Latin gets more difficult. Much emphasis is placed on exact trans-
lation and syntax. But we use the newer methods of solving the meaning of
^
new words — use of English derivatives, related Latin vrords, context, etc. *
On the whole we stress exact translation rather than comprehension of the
thought." This was fovind to be the prevailing practice in most of the Latin
departments visited. The textbook in use is not alv/ays a reliable indi-
cation of the classroom procedure employed. In one department, for example,
in which the course of study suggests that the nevr Latin vrord be met first
in reading, and in which the Latin textbook used begins each lesson vrith
connected reading, the order of the textbook was reversed and the reading







Influences Affecting Course Content and Method
i!
ii Apart from the Classical Investigation, the most potent influences on
j|
'I
courses of study and teaching practices are the College Entrance Examination
I)
P Board and the New York Regents' examinations. Such statements as the follow-
!!
jl ing are found in course of study outlines; "The teaching of Latin in the high
ji
schools of has for its direct aim the satisfying of minimum college
entrance requirements for two, three, or four years of the language. Suhjeci:
to this limitation, it accepts in general the objectives set forth in the
General Report of the Classical Investigation, Part I, namely;...”; "The
course of study has been revised because of a change in the College Entrance
Examination Board word list."
It is evident that the prestige of the examinations of the College
Entrance Examination Board is such as to set the standard for examinations
the coimtry over, and the typical course is, in practice, a college-prepara-
tory course.
I|.. Summary and Outlook
The newer courses of study in Latin embody the recommendations of the
Classical Report as to objectives, content, and teaching procedures. In
practice, the chief recomiaendation of the report as to content is adhered to,
namely, a reduction in the amount of grammar in the first year and of reading
in the later years. The reading of the first classical author has been
postponed until the fourth semester and some variety, though as yet not very
extensive, has been introduced into the reading offering of the last two
years. A.lso, materials for teaching the ultimate objectives have been more
definitely organized and are finding a larger place in the classroom.
The suggestions appearing in course outlines as to teacher and pupil
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activities vrfiich are to lead to the attainment of the primary immediate aim
of the course, namely, reading and understanding Latin, are not followed,
however, to any appreciable extent.
Salient features of a forv/ard-looking prograra in Latin in the secondary
schools as exemplified by outstanding teaching practice would seen to be:
(a) A high resolve on the part of the teacher to avraken in the pupils a reali
ization and appreciation of the profound debt of the modem world to ancient
Romej (b) an absorbing interest in the pupil as an individual and a consequenb
\7illingness to break awa3'- from mass routine and formalized modes of pro-
cedure j (c) unfaltering devotion to the primary'- aims of the course as ex-
pressed in terns of the development of desirable capacities; (d) utilization
of classroom activities directed toward the attainment of the aims proposed;
and (e) evaluation of success in terms of the degree to which the abilities
involved in the objectives have been acquired.
A Study in Latin Prognosis^
By Jacob S. Orleans
New York State Dept, of Education, Albany, N. Y.
and Michael Solomon
DeYiTitt Clinton High School, Kew York Citj'-
It is estimated that at least thirty?' per cent of the pupils starting
Latin in NeT,? York State do not finish the first year's v/ork satisfactorily -
p
either they drop out or fail. A recent surve^^ of Latin in Nevr York State
^The Classical Journal
,
Volume XXTV December, 1928, Dumber 3»
^J . S. Orleans and H. G. Thompson, "A Sum’-ey of Achievement in First Half Yeaif
Latin in Hew York State," Albany, IT7~YZ Univ. of the State of Hew York, Bulle-
tin, Ho. 692 U927}.
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showed that many pupils were able to master very little Latin during a period]
j|
of a half year or even a year.
Ij Attempts have been frequently made to measure the possibilitj'' of the '
it
success of pupils in high-school subjects in order to reduce the large per-
!'
!




this same problem but approaches it de novo. i
''
I
(| The means most commonly used to measure the chances of a pupil's sue- *
i'
[
ceeding in the first year of high school is the group test of general in-
i'













measure of ability to do high-school vrork since success in high school is
dependent so largely on intelligence.
The general intelligence test, tests of verbal analogies, free associ-
ation, and the like, commonly used to foretell success in Latin, are open to
another criticism in their use for Latin prognosis. They do not measure di-
rectly any of the processes that are used or at least needed in the study of
Latin, though they may measure similar processes. It seems strange that for
i
this very reason the aims of the study of Latin have been criticized. There
(
is no more transfer in the use of a general intelligence test for Latin progj
il
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In order to predict accurately the chances of a pupil's success in
i
I. studying high-school Latin it is necessary to determine the influence of
!i
j
each of the following factors:
I
1. the pupil's possession of specific abilities necessary for the
jl mastery of Latin.
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2 . the pupil’s knowledge of certain infomation that is necessary for
learning Latin by the methods now in common use and his skill in applying
such information.
3. the extent to which the pupil has developed certain desirable school
habits, such as regularity of homework, attentiveness in the classroom, o-
riginality, initiative, honesty, perseverance.
i|. environmental conditions outside of the classroom that influence a
pupil's success in schoolwork, such, for example, as number of children in
the family, home facilities for study, niomber of hours a day spent in re-
munerative vrork, home incentive to school success, adjustment to home life,
to friends, and to school in general.
!
5. phases of general intelligence, not included in the above items, j
1
that in some way influence success in high-school Latin and that might be
!
1
measured by a test of general intelligence.
I
The first factor is the most important. It refers to the actual I
processes in studying Latin v/ith Latin content, not merely something similar
j
The second factor refers, in the case of Latin, to the knowledge of
!





The third factor is a much more potent one than is usually realized.
J
!
There are pupils somewhat, if only slightly, belovf average in intelligence
|
I,
who have succeeded in graduating from high school. Others appreciably above!
i
average in intelligence have serious difficulty in coping with high-school 1
work. The reason is almost certainly to be found largely in the pupils’
i
habits related to school work and their ambitions and ideals.
The factor of environmental influences is one that can hardly be
measured. It can be taken into account once it is kao^. For instance, a
il
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particular pupil may be advised against taking more than three subjects a
I
term because of the number of hours he spends outside of school working to
!l
|l support himself. Or a pupil may be alloviced to change to some other subject
j!
j
because of incompatibility with the teacher. Often the environmental influ-
I
I
I ences come to the surface only when it is found that the pupil is m.aking a
i




this study of prognosis this factor must be disregarded,
I
The reference to general intelligence is stated in a manner that throws
j
!
doubt upon the use of a group test of general intelligence for prognostic
I
purposes in Latin, This doubt is Justified by available data. In some re-
|
spects the mental functions in intelligence tests are similar to the I
processes involved in learning Latin, To the extent to vrhich the similaritj’-
exists will there be some predictive value from the use of a group test of
j




The procedure planned in this study was to devise som.e means of measur-
ing each of the five factors mentioned and then to evaluate each of the
i
methods. The influence of environmental conditions could not be measured
adequately vrlthout an \musual amoxmt of labor and was therefore disregarded.
The factor of knowledge of English grammar was treated incidentally and no
data are given on this paint.
The Prognosis Test
In the study of first-year Latin the pupil must succeed in three re-
spects; (l) vocabulary, (2) appreciation of the meaning of inflection,
learning the inflections sind being able to use them, and (3) "the syntax.
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I the ability to learn meanings of words incidental to such other work as
translation, vinderstanding and use of derivation. To measure ability to
i
' learn Latin it was decided to construct a test for each aspect of beginning
II
i Latin. These tests are described as folloirs;
I 1, Derivation — Ten Latin words v/ith their meanings, the pupil to writ' i
I
jj
three English vrords derived from each.
t|
I
2 . Appreciation of Ini'lection — A short lesson on the first and second




isolated words. A test on this lesson.
j
Appreciation of Inflection — A short lesson on the nominative and
I
accusative singular, first declension, in sentences. A test on this lesson
j
consisting of translation from Latin into English.
i I4.. Learning and Use of Inflection — A short lesson on the nominative
|i
ji and accusative singular, first declension, in sentences. A test on this
||
j|
lesson consisting of translation from English into Latin.
ij 5 « Appreciation of Inflection ~ A short lesson on the first declension
:
nominative, singular and plural, and third person, singular and plural, verb





6. Learning and Use of Inflection (involving some sjoitax) — A short
i| lesson on nominative and accusative, first declension, singular and plural,
j
and the third person, singular and plural, of the verb. Also the agreem.ent
j




sentences from English into Latin.
I
7» Syntax — A short lesson on the difference betv/een "ad" with the ac-
I
cusative to express "motion toward" and the dative of the indirect object.
i
j
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8. Vocabulary — A list of ten words which the pupil is given four mi-
nutes to memorize before beginning Test 1. Of these, the pupil is asked to




j, 9» Vocabulary — A list of twelve words taken from those used in Tests
il
I
1 - 7 in order to test the pupil’s incidental memory of vocabulary — seven
j|
Latin words to give the English meanings, and five English words to give the
Latin meanings
.
This test, then, which (subject to its evaluation) may be called a Latin
prognosis test, was given in September, 1925, in eight schools in New York
State. The test was given to determine the extent to which a test, composed
of sample Latin lessons stressing the simpler Latin processes and using Latiiji
i!
ji content, would foretell the achievement of the pupils in Latin during the
li
jj




schools. The test was given before the pupils started the work of the term
|i
l! To evaluate the test it was necessary to compare scores on the test witlf
i
I
measures of achievement in Latin. Accordingly in the schools in which the
!i
il prognosis test was given, the pupils also took a Latin achievement test
i;
ji covering the first semester of the work. The test was based on the New York
j!
jl State syllabus for first half-year Latin and was quite comprehensive, includj
i! 1
| ing the following:
if
Vocabulary — Latin to English with vocabulary forms.
Vocabulary — English to Latin.
English verb forms — analysis and translation.
I
iThis test, in revised form, is published by the World Book Co., Yonkers, N.
^
^tie_New Y_o_ri I^jun Achievement_ Test
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Latin verb forms — analysis and translation.
Division into syllables and accentuation.
Latin nouns and pronouns — translation of isolated forms.
Noun and adjective declension — isolated forms.
Syntactical analysis of an English paragraph.
Derivation.
Translation — Latin to English.
Translation — English to Latin.
A test so comprehensive and scored objectively gives a more precise and
still not too limited measure of a pupil's achievement. However, the
teacher's mark should not be disregarded, since it covers the pupil's work
over a semester and involves a teacher-pupil relationship which allovfs for a
still more comprehensive measure than a test score alone can give. There-
fore, as a measure of the pupil's achievement in Latin, an average was talcen
of the teacher's mark and the pupil's score on the achievement test, equal
weight being assigned to each. This average is the criterion against which
the validity of the prognosis test was measured.
The task involved is to compare the pupils' marks on the prognosis test
with their achievement scores in first half-year Latin (the achievement scorjib
i
being the average betvreen the teacher's mark and the score on the achievemenjp
test) and to express this comparison as concisely as possible.
The Results for the Prognosis Test
Table 1 shov/s for each of the schools that participated in this study
the correlation between the scores on the prognosis test and the criterion
of Latin achievement. YiTith the exception of one school that should really
not be included, the correlation^; vary from
.7U to .85* These correlations
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i are based on the scores derived by an arbitrary method of scoring decided
II
! upon by the constructors of the test. Since the purpose of this study is to
!
determine how effective a test such as the one used may be as a prognostic I
instrument, a scoring procedure was determined that would produce the highesl;
and at the same time the most accurate correlation. In this calculation wha"i;
Table 1. Correlation for each of Several Schools
between Prognosis Test Scores and Measures
of Latin achievement (average of teacher’s
mark and Latin Achievement Test score).
First Half-Year







is known as the “multiple correlation technique" was employed. Since this
j
technique is long and laborious it was carried through for only three schools:
i!
(a, B, and C). The new correlations became .62, .85 , and .88. Hence it was
I
found that a Latin prognosis test similar in content and form to the class-
room work in Latin correlates with measures of Latin achievement to the ex-
tent of between .80 and .85 . This correlation is fairly high considering
the fact that only one factor is m.easured here, namely, the ability to handl
Latin situations similar to those involved in learning Latin in the class-
I
room*
Prognostic Value of Measures of School Habits
In order to measure the influence of school habits on success in the
first semester of the study of Latin, a scale was devised for measuring such
oy
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habits. The following traits were included: attention, neatness, honesty,
interest, industry, initiative, ambition, persistence, and responsibility.
After each trait there was indicated a line or scale on -vdiich were marked
three points representing zero, average, and maximum. The sum of the scores
is a measure of the development of the pupil’s habits in school work.
The estimate is made by the teachers who had the pupils during the pre-
ceding semester, i. e. in the eighth grade of the elementary school. This
study makes possible a determination of the extent to which a pupil’s school
habit development in the eighth grade influences, or may be used as a pre-
diction of, his ability to succeed a half-year later in learning high-school
Latin.
Although the factor of environmental conditions has not been treated as
part of this study, it is one that should be taken into account as far as
possible. The record system of a given school will provide much of the in-
formation needed.
Prognosis Value of Intelligence Tests
In general, it may be said that correlation between intelligence test
scores and marks in a high-school subject are between .30 and .60, depending
on various conditions. Rarely is the correlation above ,60. Such corre-
lation is entirely too low for purposes of estimating success in a school
subject. An intelligence test used alone, then, is unsatisfactory.
Suggestions for l!Aking Prognosis
Prognosis of success in high-school Latin may be used in one of two
ways: to eliminate pupils, at least temporarily, from the study of Latin or
^
^Cornell, E. I., Coxe, W. W., and Orleans, J. S., Rew York Rating Scale for
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1to classify pupils taking Latin so that the most capable urill be in one
group, the next most capable in another group, euid so on.
j
There are certain administrative problems which each locality must i
solve with regard to the elimination of pupils from certain types of school^,
work. Such are questions as to Tdiether or not the procedure is democratic,
how to convince parents that the treatment accorded the pupils is to the ad-'
vantage of everyone concerned, what subject to give the pupils in place of
the subject they were advised not to take and the like. A solution of these
I,
problems depends upon local conditions.

CHAPTER III
PREDICTING PUPIL SUCCESS IN VARIOUS SUBJECT-MATTER









Marks in Latin and Later Marks in Latin and Other Subjects
Preliminary remarks *— TfThen pupils enter a teacher’s class for
the first time in a fceshman high-school subject, that teacher, as a
general rule, has no knowledge of the pupil’s previous scholastic
record. Intelligence tests may have been given at the completion of
the previous years vrork, and the intelligence quotients of these
same pupils may have been recorded in the principal’s office. In
many cases if it were not for the records of pupil’s intelligence

















of pupils in her classes. Therefore it may be of interest to make
a comparison betvreen the marks received for the first quarter in
particular subjects and the yearly average in these same subjects in
order to determine whether or not there is any prognostic value in
teachers’, marks.
Harks of pupils in the Salem Classical and High School have been
taken by the v/riter in Latin, English, social studies, mathematics,
science, and foreign languages. It is the intention of the writer to
shov/ whether or not there is any relationship betv/een the averages in
Latin, which is taught by the writer, and the averages in these other
subjects
.
Latin is recognized as one of the most difficult subjects in the
high school curriculum. As a result school administrative authorities
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in Salem, Massachusetts, will not allow a pupil to take sophomore
Latin unless he attains 75 P®r cent in Latin I. He may be advanced
to a sophomore class in Latin if his average is betv^een 65 and 75
per cent and if he is recommended for advancement by the teacher.
Pupils may pass the first year’s work Vidth an average of 65 per cent
and will receive their five credits. But such pupils do not seem to
have an adequate background to successfully pursue the study of
sophomore Latin.
”A” work in Latin
^
compared with the work in Latin II .— A
total of IOI4. pupils arranged according to marks earned in Latin I
studied Latin II and the progress these pupils made in Latin II is
recorded in Table 2.
Table 2. One himdred and four pupils distributed according to marks
earned in Latin I for the entire year, and pupils earning
each mark re-distributed according to marks earned in









Pupils earning each mark re-distributed
to show percentage earning each possible
mark in Latin II for the whole year or
withdrawing from the course.
A B c D F Withdrawal
( 1 ) (3) “W (5) (7) ( 6 )
Letters Per Cent
A 92-96 11 6U 36 - - - -
B 814.-91 33 6 58 27 6 3 -
C 73-83 53 2 13 la 30 8 6
D 65-72 7 - - ih 57 29 -
F 6I4 or - - - - - - -
below
Total loll 10 29 36 21 7 3
Twenty pupils were found in the writer’s survey who received "A”
grades in Latin I. Eleven of these same pupils pursued the study of
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"A" hovl©o©7 o:ft; Y©v-it-3 C'ledrw ©rid rrX bcuol ©nov all ^xq '^dae-wl
lo
--ibwdB ?rid bsx'anxjq sXXqwq ©e.-^rfd 'io jExt.-.eXa .1 \idail aX aobatg
Latin in the sophomore year. Seven continued as students; the
other four received "B” averages.
These figures give evidence that a pupil who completes first-
year Latin in the Salem Classical and High School with an "A”
average will most likely receive either an ”A” or a "B” average in
the sophomore year.
”B** Yfork in Latin
_! compared with the work in Latin II .— Fifty-
eight per cent of those who received ”B” in Latin I had ”B" averages
in Latin II. The other marks ranged all the way from ”A" to failure.
There were six per cent "A” averages and six per cent "D” averages.
Only one pupil out of 33 failed Latin II.
A "B” average in Latin I cannot be used as a standard to judge
what a pupil’s average will be in Latin II as figures show the spread
in averages in Latin II from "A” to failure.
work in Latin compared with the work in Latin II .— Forty-
one per cent of the students who had ”C” average in Latin I received
”C” in Latin II. Thirty per cent, including one who repeated Latin
II after having failed the subject, had "D” averages. The others
either improved and became ”A" or ”B” students in Latin II or on the
other hand failed or dropped Latin II.
averages cannot be used to judge one’s vrork in Latin II as
the averages for such a group range from "A” to failure.
Cone lusion .— How that the survey has been completed in Latin
for those -7110 received ”A”, ”B”, and "C” in Latin I, it may be said
that "A" students in Latin I received ”A” in Latin II in the majori-
ty of cases. In no case did a pupil receive less than a ”B” average.
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If ”B” or "C" averages are given to pupils in Latin I, it is imposs-




compared with the work in Latin II .— Pupils
who receive a "D" grade in Latin I cs.n only study Latin II if recom-
mended by the teacher. Othervn.se they must repeat the year’s work.
Four out of the six pupils recommended passed Latin II but still re-
mained in the "D" group. The other t\vo failed the Latin II course.
One of these two then repeated Latin II and received a "B" average.
Twenty four students who received ”D” in Latin I repeated the
subject. Two received "A"; nine ”B"; t^’/elve "C"j and one ”D" . These
figures show that such students obtain a much better understanding of
the subject matter and have a better background for the study of
Latin II.
Nevertheless, even though ”D*' pupils are recommended for pro-
motion to a Latin II class, figures show that they do not advance
above a ”D" grade and the chances are that they may fall the course.
Conclusion .— If a pupil receives a "D” average in Latin I and
is recommended for Latin II by the teacher, he will usually receive
a ”D" or a failing grade in Latin II.
work in Latin
^
compared with the work in Latin III.— Thirty
pupils who studied Latin I later took up the study of Latin III.
Only four pupils, who received "A” in Latin I, took Latin III and
none of these pupils received an ”A” average. Three received "B”
averages; the other was given a "C”.
These figures are indicated in Table
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.III fixdjoJ lo ^i'fid's ©rfd’ qw jiood lodBl I nidxkT bexbfida orfw aXrqixq
bfifi III fildjoJ rfcod ,I xtiixsJ rtx *’A” tovxooei prfw ^aXxqi/q ’iboI '^IfiO
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ITable 3* Thirty pupils distributed according to marks earned in Latin
I for the entire year, and pupils earning each mark re-dis-
tributed according to marks earned in Latin III for the
entire year.
Marks Earned Number Pupils earning each mark re-distributed
in Latin I to show percentage earning each possible
for the IThiole of mark in Latin III for the whole year or
Year Expressed vdthdrawing from the course
in Pupils A B c D F Withdrawal
'll) C2; (3) (U (5) (6) (7; (8)
Letters Per Cent
A 92-98 h - 75 25 - - -
B 8l^-91 12 - 25 75 - - -
C 75-83 Ih 7 93 - - -
D 65-72 - - - - -
F 6I(. or - - - - - - -
below
TotaJ. 30 - 23 77 - - -
Pupils who Eeceive in Latin I and who later study Latin III
will generally complete the year with a "B" average in Latin III, al-
though it is possible for such students to drop to a "C” mark.
”B” work in Latin _I compared with the work in Latin III .— Twelve
pupils who received ”B” in Latin I studied Latin III. Only twenty-
five per cent of these pupils continued as ”B” students in the junior
Latin class. The others dropped into the class.
If a pupil is capable of doing "A" work in Latin I, he should be
able to obtain either a ”B” or a "C" average in Latin III.
”C” work in Latin compared with the work in Latin III .— Four-
teen pupils with ”C” averages in Latin I took up the study of Latin
III. All of these pupils continued as students in Latin III with
the exception of one out of the fourteen. This pupil advanced to the
"B” group.
"C" students in Latin I are practically assured of a ”C” average
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in Latin III, if they choose to take this subject.
Conclusion.— If pupils who receive "A”, "B”, or ”C" in Latin I
take Latin III, it is reasonable to believe that these pupils will
receive ”B" or ’’C' in Latin III according to the records.
"A” v/ork in Latin _I compared with work in English .— From the
records that have been compiled in Table I4., students who receive ”A"
Table I|.. Three hundred and twelve pupils distributed according to
marks earned in Latin I for the entire year and pupils
earning each mark re-distributed according to marks earned







Pupils earning each mark re-distributed
to show percentage earning each possible
mark in English for the entire year or
vfithdrawing from the course.
in Pupils A B C D F Iffithdrawal




92-98 20 29 66 6
B 8U-9I 61 11 51+ 31+ 1 - -
C 73-35 100 2 19 52 26 1 -
D 65-72 75 - 2 h6 k6 5 1
F 614. or 33 - 1 20 56 23 -
7ifith-
below
23 5 70 23 2
drawals
h
. 1Total 312 19 36 33 7 0.3
in Latin I find English a more difficult subject as sixty-six per cent
of them drop to a ”B” average. I/Iany continue as ”A” students in
English; others drop to a ”C” rating.
Therefore, "A” Latin I students should get "A”, "B”, or narks
in English.
"B” work in Latin _I compared with work in English .— Fifty-four
per cent of these Latin I students continue to get ”B” averages in
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English with the next largest nvmber receiving "C" and the next "A”.
Only one student out of sixty-one received .
It can be expected that a "B” student in Latin I will receive "A”,
"B"
,
or "C" in English* It is very seldom that such Latin students
fall below a "C” group.
”C” work in Latin _I compared with work in English .— Although a
majority of the "C" students in Latin I get ”C" in English, forty-five
per cent receive "B" and ”D" . A few are found who receive **A” and
there are also a very fevi that fail English.
Very little comparison can be made between "C” work in Latin and
the work in English, since the spread of averages in English is betT/i/een
"A” and failure.
work in Latin I_ compared with work in English .— There is an
equal distribution of "C” and "D" averages in English among the students
who study Latin I. Six per cent either failed or dropped English and
the other two per cent received "B" averages.
A ”D” average in Latin I is a good indication that a pupil is
capable of getting a ”C” or ”D” average in English.
Work of pupils who fail or drop Latin I compared yfith their vrark
in English .— In this group the largest nxmber of failures is found;
twenty-four per cent. Still 63 per cent pass English with a "D”
average and I3 per cent get a "C” average. Only one out of li;5 rose
to a ”B” grade.
Conclusion .— Students who are capable of getting "A" or ”B” in
Latin I should complete the year with ”A”, ”B”, or "C” marks in English.
”D” Latin students, as a general rule, should receive or "D”
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"a" work in Latin compared with work in the social studies .— The
writer discovered the following facts, which are presented in Table 5*
Table 5* Three hundred and twelve pupils distributed according to
marks earned in Latin I for the entire year, and pupils
earning each mark re-distributed according to marks earned







Pupils earning each mark re-distributed
to sho¥f percentage earning each possible
mark in social studies for the entire year
or withdrawing from the course.
in Pupils A B c D F tYithdrawal




92-98 20 52 hk U
B 8i4.-91 61 23 52 25 - - -
C 75-85 100 8 U6 3U 10 1 1
D 65-78 75 2 25 hi 30 1 1
F 6I4. or 33 - 19 31 h2 7 1
With-
below
23 . 10 35 le h 2
drawals
Total 312 9 33 33 22 2 0.7
"A” students in Latin I received "A” and "B” averages in the
social studies. Only one out of twenty-three fell to a "C” group.
Therefore ”A" Latin students should receive "A" or "B” marks in
social studies.
”B” work in Latin compared with work in social studies .— Fifty-
two per cent of those who received ”B" averages in Latin I had "B"
averages in the social studies. The remainder received an equal di-
vision betTreen ”A" and "C”.
Hence "B" students in Latin I are capable of getting "A”, "B”, or
"C" averages in the social studies.
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"C" work in Latin I compared with work in social studies .— "C”
students in Latin I generally received "B" or ”C" averages in the social
studies. Still many could be found in all the other groups.
It is difficult to determine v/hat one’s grade will be in social
studies, knowing that a pupil has a "C” standing in Latin I, although
such Latin students generally complete the year vrith or ”C”
averages
.
work in Latin I compared with work in social studies .— ”D"
Latin students mostly receive ”3”, ”C", sind ”D" averages in the social
studies. Only two per cent get ”A” averages and two per cent fail.
A "D" average in Latin I serves as a good indication that a pupil
will receive a ”B", "C", or ”D'* grade in the social studies.
A failing grade in Latin compared with work in social studies .
—
The largest percentage of those who fail in Latin I receive ”D” averages
in social studies. Many receive "B" and "C” averages and only seven per
cent fail in the social studies.
Conclusion .— If a pupil is capable of getting ”A" or "B" in Latin
I, he should receive ”A”, "B", or ”C” in the social studies.
”C” and "D” students in Latin I should be able to pass courses in
the social studies with good averages.
Even students who fail or drop Latin I have an exceedingly good
chance of passing in the social studies.
”A" work in Latin
_! compared with work in mathematics .— Sixty-
two per cent of those who receive "A” averages in Latin I also receive
”A” averages in mathematics. The others receive ”3" or "C” marks with
the smallest percentage failing in the ”C” group, as is shown in Table 6.
”0'’
—
. c^ij3U&2 X^aiooc at iS?8i/)crmoo
_! xud-^J ni -J-.cw *'0” '*?»
li^iooe ox^:^ ni st^js-iev^ '*0” io bavisooi \r^IXijToi:8’^ I rldix! fti ad^rreJbt.'ds
' 3
.aqLoig •I«ri:^o XI^ hi. hru/oTt ed hXi/C'^ ^jrtem XX .coiiuide
Xfjxooe rx 3<f Xlin.; s£>a'i
.3 djsr^w eniLri'ied'eh od dlwoil'iib ai dl
ri5,f;orid-XB ,.X nidjaJ nx gixiJbxiBde ^0'’ s aarf IXqifq j3 d'Brii gaiwfiroC ,B©ibi/ds
”0”




”G" — . Sgxbx'da XBX ooe ax . :(iorvr ilq.twr L&ax^Xiuo o ^ xix^jaJ n‘: ^fiow
”Q**
Ibioos ©rid nx ”1” trc£ t"0" eT/.eo9i a^X^bom shn^Xyda nXdjRj
.Xxfil :?xi©b loq owd' 'toe “A^ dsg dn©o‘ .Ttoq owh *',^Xx:C .seXXt^be
Xxqc/q B dBiid rroxcJ-^olbnx boog xi Bb s©\-nc'a I iixJ'xjJ ni ©^x:'i©v.o ”'i" i:
.eeibxrda X/?i£oe ©rid nx, ©bjsn^ "C” no ,"0” ^“3" jd ©yieo©-! IXxv«
“*
• ^&ibuis lAi^oz at a.*iov7 ridhv I.-jiAcuo© nidAl nl feb^n^i A
aogin:svB "Q" ©vieoen I nidfi^T nx XijBl oxh7 ©eofid xO 9?.Bdn©on©q dee-giBl ©xfl-
*xeq ney©3 yXco ba& ae^xsneve "O’* Lob "3" evisoon yttsK .aoibt'ds Xeiooe fti
.csxXxrds [jixooa erfd rti Ixb'x dneo
j ,
nxd«J ni; no "a" j;nxdd©:^ “io ©XcfBdBo ai Xiqxfq js IX —
.
noigxrl oroC
.aeiboda XBioqc edd ni "0" no ,'*3" ,"A" evteoen bXirorie 9/f ,I
©x aesniroo se^q od olcffi ©d bXiXoda I rtxdfiJ nx adhebxida "Q" bn© ”0"
,3©3X;nev© hco3 ddxw BOibi/da iBXooe erfd
boog 'flgnxJbeoox© n© evArt i xridxja qonb no Xx©l oifw adnobnde xn©"v^
.e©xi)xrda Xb.Locb ©rfd ni jnisBAq lo ooxuaAO
-ydxxS — . aoidx'inehdJBua ni hdi^r bonAOxtrco ^ nxd/)tl ni alnovr "A"
eviooen obXb I nidfiJ nx aegAnov© "a" ©Txooon orfw ©aodd 'Xo dnoo n©q ovrd
ridxvr ajiTSEL "C" no "S" ovieoen an&xfdo ©riT . eoxdan&hlxxs ni aea^nev© ”A"
eld/iT nx xn^oda ai a.« »quong ”0” ©rid ni gnilXal egAdasonGq daeXXxara ehd
Table 6. Three hxindred and twelre pupils distributed according to
marks earned in Latin I for the entire year, and pupils
earning each mark re-distributed according to marks earned











Is earning each mark re-distributed
hovr percentage earning each possible
in mathematics for the entire year
ithdrawing from the course.
in Pupils A B C D F Withdrawal




92-9‘g 20 62 29 9
B 8U-9I 61 23 I42 30 h 1 -
C 73-85 100 5 21; 1;9 16 h 2
D 65-72 75 - 8 32 h3 9 6




23 2 6 ih 38 11; 26
Total 312 10 20 31 25 8 6
It is more than likely that ”A” students in Latin I will receive
"A” averages in mathematics. Nevertheless, some of these "A” Latin I
students will be found in and ”C" groups in mathematics, but mostly
in ”B”.
”B*^ work in Latin
^
compared Yfith work in mathematics .— "B"
students in Latin I receive in the main ”A", "B”, and "C" averages in
mathematics with four per cent getting "D” and one per cent failing.
A ”B” average in Latin I is an indication that such students
should be able to obtain ”A”, "B”, or "C” averages in mathematics. Al-
though it is possible, it is not very likely that such students will
fall into a ”D” group or will fail in mathematics.
work in Latin compared with work in mathematics .— Students
with ”C" in Latin I had ”C” averages in mathematics in approximately
fifty per cent of the cases studied. The other students received

mostly "B” and "C” averages with a few getting ”A", a few "D”, and a
few either failing or dropping the subject.
”C” students in Latin I are usually capable of doing passing work
in mathematics, as only three per cent fail or drop mathematics.
work in Latin !_ compared to work in mathematics .— Forty-five
per> cent of those students who receive ”D" in Latin I hold the same
average in mathematics. Many of these students do ”C” work in mathe-
matics and a few rise to the ”B*' group. No ”A” averages were recorded
in mathematics among the "D” Latin students. Nine per cent failed and
six per cent dropped mathematics.
”D” students in Latin I receive averages as high as ”B” in mathe-
matics, but failiires in mathematics can be expected among such Latin
students
.
Work of pupils who fail or drop Latin I compared with vrork in
mathematics .— Forty per cent of those pupils who either failed or
dropped Latin I did likewise in mathematics. Most of the others
received ”D” grades, but there were a few with "A", "B", and "C"
averages for the year.
Conclusion .— From the figures presented little comparison can be
made between work in Latin I and mathematics, as the spread in averages
in Mathematics is so much greater than in Latin I. Still, students
vri.th "a” in Latin I should not fall below a "C" average in mathematics.
”B” and "C" Latin students should be able to pass mathematics, as only
four per cent of these students fail or drop the course. ”D” students
can even attain ”B” averages. But forty per cent of those who fail or
drop Latin I will do likewise in mathematics. There are some in this
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latter group, who receive averages as high as ”A”.
Work in Latin I compared with work in science .— Table 7 will
give us evidence that only a few ”A” Latin students are able to main-
tain ”A” averages in science. The majority receive ”B” and some are
found in the "C" group.
Table 7* Three hundred and twelve pupils distributed according to
marks earned in Latin I for the entire year and pupils
earning each mark re-distributed according to marks earned









Pupils earning each mark re-distributed
to show percentage earning each possible
mark in science for the entire year or
v/ithdrawing from the coxirse.
A B C D F T/ithdrawal
^21 (31 ih) C5) (6) (7) (6) C9J
Letters Per Cent
A 92-98 20 13 63 2i+ - - -
B 814.-91 6l 9 i|6 ho 5 - -
C 73-83 100 2 15 63 19 1 -
D 65-72 75 - 7 ho 1+9 1+ -
P 61|. or 33 - 11.5 33 U+ 11.5 -
below
With- - 23 - - 31 I4I+ 25 -
drawals
Total 312 3 22 1+5 26' k -
students in Latin I seem to be quite equally divided between
"B” and "C” averages in science. Nine per cent rise to the "A” group
and five per cent fall to the ”D" group. No failures are recorded in
science among these "B” Latin students.
Pupils with averages in Latin I generally receive "C” averages
in science, but the spread in averages ranges from ”A" to failure.
Only two per cent receive ”A", one per cent fails,
are found in the "B” and "D" groups.
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Approximately fifty per cent of the ”D” students in Latin I receive
”D" averages in science. Forty per cent have "C" averages, and the
others have or fail in science. None of these pupils obtained an
"a" average in science, as Table 7 shows.
Seventy-seven per cent of those students, who fail in Latin I,
pass science v;ith ”C” and *'D” averages. The others are divided equally
between a average and a failing grade.
The greatest number of failures in science is found among those
vdio drop Latin I; twenty five per cent. The remaining students in this
group conclude the year with "C” and *'D” averages.
Conclusion ,— If a pupil is capable of getting ”A", "B", or "C"
in Latin I he will very likely pass courses in science as only tvio
pupils found in these three groups failed in science. Only four per
cent of those who received *'D*' in Latin I failed in science. Eighty-
nine per cent of those who failed in Latin I passed courses in science
and seventy-seven per cent of those who dropped Latin I also passed in
science. If Latin students are taken as a whole only four per cent
fail in science according to the figures presented by the records,
Yfork in Latin I_ compared with work in foreign languages .— The
subjects included in this study are French I and II and Spanish I.
If a student is capable of getting an ”A" average in Latin I, he
should be able to hold the same average in foreign languages. Some
of these pupils do fall to ”B" and "C” groups, but it is verj^ likely
that they will remain as "A’* students,
"B” students in Latin I, as a general rule, maintain "B” averages
in foreign languages. Nineteen per cent of these ”B” Latin students
QVtoooi i as ec^rK)U<;>« ”C'^ srfd^ lo daoo -taq vd-lil ^;;lQv+.:f.Tixci'tqfi.
crfd" ”j*‘ 0 v^ff ixtoi^ t«jg ^&m'^ .oon^loa xxi SQ^Jitor/a ”(1”
rui borJjj&do ariqwq aserfc^ lo acoJl .eoa&ioa ai Ixr.a 'lo ovjsri p.iorfdo'^^
. aviOrie \ elcfaT ,»otxoxo3 ni eg^ievo ”A*'
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rise to an ”A” average and the same number drop to a "C" rating. It
is fair to assume from the figures presented in Table 8 that such
Latin students will not fall below a "C” group in foreign languages.
Table 8. Two hundred and fifty pupils distributed according to marks
earned in Latin I for the entire year, and pupils earning
each mark re-distributed according to marks earned in







Pupils earning each mark re-distributed
to show percentage earning each possible
mark in foreign languages for the entire
year or withdrawing from these courses.
in Pupils A B C D F Withdra'ival




92-98 16 81 6 13 . _ .
B 8U-91 53 19 62 19 - - -
C 73-85 90 2 33 U5 20 2 -
D 65-72 3h - 11 hP 32 13 1+
F 614- or 21 - - 19 2k 38 19
With-
below
16 6 13 50 31
drawals
Total 250 6 21 36 22 9
6’
1
Pupils vri-th in Latin I are found in all foreign language
groups between "A” and failure. Two per cent received and "A” mark
and tvro per cent failed. The other ninety-six per cent were divided
bet?/een "B", ”C”, and "D” averages. It would appear from these figures
that ”C" Latin students will most likely pass foreign languages.
Seventeen per cent of the "D” Latin students either fail or drop
foreign languages with the remainder having "B", "C" and "D" ratings.
The largest nximber of failures in foreign languages is found among
those students v/ho fail in Latin I; 57 P©r cent. The others pass with
"C" and "D" marks.
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iusnt "A" ban bevxese-x 'Ja®o *:©q owT .o'l^XxB'^ ’i'/xB ”A” neaped eq^oi,-^
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J&rtuob^ ax ae^xJXjgxxBX agieioG fti aeoitl/xj*} lo 'todnoxn dao3'!BX oiiT
ridxvr assCT s'lexido 9iil .dnoo “leq Yc^ il axdxiJ xix xiBl. oxhf adxiebuda eaofLd
Thirty-one per cent of these who drop Latin I fail in foreign
languages. Of the remainder fifty per cent pass with a "D" average.
Cone lusion .— Pupils vdio receive ”A" and ”B" grades in Latin I
should be able to pass foreign languages "with ”A", ”B", or ratings.
"C" Latin students should be able to pass foreign languages. Students
with Latin averages must work to the lirndt of their ability and
then they will probably pass foreign languages. The writer would con-
clude from the records that pupils who fail Latin or drop the subject
should not take upon themselves the study of foreign languages.
Prognostic value of first-quarter marks in English .— The pupils
included in this study are those who at some time during their high-
school career studied Latin I. The marks of these same pupils were
taken for the first-quarter study of English I and their final English
averages were likewise recorded. A total of J>01 pupils studied English
I and the progress that these pupils m.ade,as determined by marks, is
recorded in Table 9*
Table 9* Three hundred and one pupils distributed according to marks
earned in English for the first quarter of the year, and
pupils earning each mark re-distributed according to marks







Pupils earning each mark re-distributed
to show percentage earning each possible
mark in English for the entire year or
withdrawing from the course.
in Pupils A B c D F Yfithdrawal
(1) (2) (3) (W ( 5 ) (6) ( 7 ) (8) (9)
Letters Per Cent f- - -
A 92-98 8 50 50
B 8U-91 77 8 6h 28 —
C 73-83 132 - 13 66 20 1
D 65-72 72 - 17 75 7 1
F 61; or
below
12 - - - 17 83 -
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Pupils earning each mark re-distributed
to show percentage earning each possible
mark in English for the entire year or
withdrawing from the course.
A B C D F Withdrawal
{3) (U) (5) (6) (7) (6) {9)
Letters Per Cent
- - - - - - -With-
drawals
Total 301 3 2h 27 5 0.3
Pupils who received "A” averages in English for the first quarter
ultimately obtained "A” or averages for the year. This evidence
would clearly show that an "A" mark for the first quarter is a good
indication under conditions prevailing in the Salem Classical and High
School that such a pupil will at the end of the year be in either the
"A” or "B” group.
Pupils who received ”B” for the first quarter as a general rule
concluded the year with a "B” average. But a small percentage bettered
the work of the first quarter and approximately one quarter of the
group dropped into the "C" class. These figures show that some pupils
who receive ”B” in English for the first quarter can better this average
for the year, but it is very improbable that such students will drop
below a ”C" average for the year.
If a pupil receives a "C” mark for the first quarter, he will
usually be found in the ”C" group at the end of the year. His prospects
of rising from the ”C" to the "B" group are much greater than a pupil
rising from the "B" to the "A" group. Twenty per cent dropped to the
”D" group and only one pupil out of 132 failed in English I.
Three quarters of those who received "D" averages for the first
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quarter remained in this group throughout the year. Seventeen per cent
advanced to the "C" group and eight per cent became failures or dropped
English.
Eighty-three per cent of those who failed the first quarter’s work
in English remained in the failure column. Only two pupils out of
twelve advanced to a passing bracket and then only to a ”D” group.
Summary .— In the field of English the records prove that a pupil’s
first-quarter’s average generally serves as a good prognosis of what his
final average in English v/ill be. Some pupils vri.ll be found vdio can
better their first-quarter's average and at the end of the year are
fovmd in the next highest group; others drop to the next lowest group.
In only one case out of three himdred and one did a pupil drop to a
still lower group.
Prognostic value of first-quarter marks in community civics .— In
the field of comm\mity civics the results obtained in groups "A", "B”,
and ”C” were much the same as those in the field of English, (see Table
10 ).
Group ”D” showed a decided change for the better and the vast
majority at the end of the year were classified as "C” students; approx-
imately one quarter became "B" students. One out of thirty-four even
attained an average and no failures were recorded in the "D" group.
Only two pupils out of 299 started the year as failures and one of
these two was the only pupil who failed the course.
Therefore teacher’s marks of those students vdio receive ”A”, ”B”,
or "C” in communnity civics for the first quarter seem to predict the
yearly success of those pupils quite well. These pupils usually remain
cfneo ^eq rroed-."eY©8 sd^ ii/ongi/oixid q^oig slifd- rtl bt aiiinrt'i ^6d•'U8rp
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Table 10. Two himdred and ninety-nine pupils distributed according to
marks earned in commimity civics for the first quarter of
the year, and pupils earning each mark re-distributed








Pupils earning each mark re-distributed to
show percentage earning each possible mark
in commxmity civics for the entire year or
withdrawing from the course.
Expressed in Pupils A B c D F Withdrawal




92-98 h2 57 k3
B 8I1.-91 115 10 71 18 1 - -
C 73-83 106 - 2h 69 7 - -
D 65-72 3h 3 23 65 9 - -





Total 299 12 I4I; 39 0.3 -
in their respective groups, but there are some who rise to the next
highest group and others who drop to the next lowest group. Teachers’
marks of those pupils who receive "D” or fail for the first quarter
appear to be of no value in predicting the yearly success or failure of
these same pupils.
Prognostic value of first-quarter marks in general science .— As
general science is an elective subject 217 pupils were included in this
study.
Pupils who received "A” for the first quarter generally dropped to
the "B" group for the year but not below this group.
Four-fifths of the and "C" students remained in their re-
spective groups. The remaining one-fifth either rose to the next high-
est group or dropped to the next lowest group.
La. .
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Pupils who received "D” for the first quarter showed improvement in
their work for the year. Three-quarters became ”C” students; one-fifth
became "B” students and only one-fifth remained at the same level, see
Table 11.
Table 11. Two hundred and seventeen pupils distributed according to
marks earned in general science for the first quarter of
the year, and pupils earning each mark re-distributed
according to marks earned in general science for the entire
year.
Iilarks Earned Uvunber Pupils earning each mark re-distributed to
in General show percentage earning each possible mark
Science for the of in general science for the entire year or
First Quarter vdthdravfing from the course.
Express*3d in Pupils A B C D F Vfithdrawal
(IJ i3) ih) (5) (6) (7) (8) (9 ;
Letters Per Cent
A 92-98 7 29 71 - - - -
B 8i).-91 h6 9 80 11 - - -
C 73-83 75 - 12 79 9 - -
D 65-72 81 - 20 7h 6 - -
F 6Ii. or 8 - - - 25 75 -
below
Total 217 3 31 5,7, 6 3 -
Eight pupils concluded the first quarter as failures and only two
of these successfully passed the year’s work. Their grade in each case
was "D".
Teachers’ mark of those pupils who receive "B" and ”C” in general
science for the first quarter serve as a good prognosis for their yearly
work. Most of these pupils remain in the ”B’* and ”C” groups. A few
rise to the next highest group and some drop to the next lowest group,
but never any higher or lower. Teachers’ marks of other students prove
of less value in the prediction of one’s yearly work.
Prognostic value of first -quarter marks in Latin I.— The records
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of pupils who pursued first-year Latin furnish sufficient evidence, so
far as one may judge from marks actually earned, that it is one of the
most difficult subjects in the high-school curriculum, (see Table 12).
Table 12. Two himdred and eighty-eight pupils distributed according
to marks earned in Latin I for the first quarter of the
year, and pupils earning each mark re-distributed according
to marks earaed in Latin I for the entire j'-ear.
Itarks Earned







Pupils earning each mark re-distributed
to show percentage earning each possible
mark in Latin I for the entire year or
withdrawing from the course.
A B c D F Withdrawal
(1) (2) (3) (U (5) (6) (7) (5) (9 ;
Letters Per Cent
A 32 53 38 9 - - -
B 8lt-91 78 2.5 ii2 53 2.5 - -
C 73-83 79 1 li+ U? 27 9 -
D 65-72 68 - - 15 59 13 13
F 6I4. or 31 - - - 19 39 Ii2
below
Total |28B 7 19 32 24 10 8
Students who received "A" for the first quarter were found in the "A”,
"B”, and ”C” groups at the conclusion of the year. Likewise
students concluded the year with "A", *’B”, ”C", and ”D” averages. The
greatest spread was discovered in the ”C” group where the yearly
averages ranged all the way from ”A” to failure. A fact worthy of
noting is that in the case of those who received "A”, "B”, and ”C"
marks for the first quarter there Virere no withdrawals during the course
of the year.
In the Salem Classical and High School there is a rule that one
must attain a 75 per cent average in first-year Latin to become elig-
ible for sophomore Latin. Figures show that 119 out of 288 students
02 ^er>na£;xY3 d-nt>xoi:lli/3 rfsirirtl rti.ixsJ rieu'a’wq ottit sLsqtrc lo
orid’ ':o ©iT.o 8i :fJ: •f-arld’ ^b&try£e 3:)h£xa ko'I'I: ©shwc ^jq ‘ujI
,(SX sl<j£f ops) ^rjjlifoxn'wo loodos-ri^iri edi nx e&oel<fsjs drIsJoiVJiib &z6jti.
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/’A” add- ei bnuol e*t9w eode «xrp daex'l odd eo*x "A” bovXoooe odw adcsbwdS
”a" o8inv®dxJ odd 'Xo eoiswionoo odd- d'/s aqooeg '*X'” to ,"8'’
edT .aera^eovjs "Ci" to »”0" ,"S" ^’'A*' ridxw ej30^{ add bobeloeoo adxretoa
XLte.ox odd- eeadw qi/oeg ’*0” arid- xii benovooaxb axnir beoeqa dsod'/aeag
lo i^dd-eow d-oxJl A .©eulx/3l od "A” acel \:/w odd 1 1 jar begaBe ao^Beevo
”0” L/ib ^'’G" ,”A” bovioose odir oaodd lo obbo erfd nx dBdd ax ^eidojn
BStuot} odd ^ei'iwb sliJWBebKdxvf oxx oeew o'lodd esdeBi/p dseib ©rid eol
.'ijae-'j odd lo
ortb dBjdd ©I/n; b ci o'iorfd XoorioB ri^bE bttB iBoxaa/ilO noI/aC odd xil
-oilo oxrroood od c;Idjai a/.? ;-daexl cx ogB-iovB dfteo eoq qV b nxfiddB da«m
adeobxrdo 68S lo. dxio QIX dJBrid ’Torfe aeiesil .xtidfiJ o'lOKodqos eel
did not obtain this 75 P®^ cent average. In other words forty per cent
of those who started the first-year Latin course could not according to
the rule take sophomore Latin.
Since forty per cent of the first-year students do not receive a
mark sufficient to permit them to take sophomore Latin, it is very
f
evident that many pupils are carrying Latin I who should not be taking
it. A better selection of Latin pupils should be made. Then it would
be necessary for teachers to take into consideration the real future
needs of the pupil for Latin, e. g., if the pupil is going to college,
does the college require Latin? Also, is the pupil really interested
in learning Latin for its own sake?
In the field of first-year Latin the records shovf that teachers’
marks for the first quarter are of some value in predicting yearly
averages in Latin I. Nevertheless, they are of less value than first-
quarter marks in other subject-matter fields.
Prognostic value of first-quarter marks in Algebra .— Records in
the algebra field are much the same as those in first-year Latin.
Pupils who receive "A” for the first quarter become ”A”, "B”, and ”C"
pupils at the end of the year. "B” students will be found in the ”A”,
”B”, "C”, and groups. students will conclude the year with
averages from "A” to failure. Ten per cent of those who begin the
study of algebra withdraw from the course before the end of the year.
Seven per cent more fail the course. In other words a total of seven-
teen per cent of those who begin the study can be classified as
failures
.
Although first-quarter marks in algebra are of some prognostic
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value, (see Table 13), marks in other subject-matter fields already
studied are of more predictive value.
Table 13 . Two hundred and eighty-five pupils distributed according
to marks earned in algebra for the first quarter of the
year, and pupils earning each mark re-distributed









J^pils earning each mark re-distributed
to show percentage earning each possible
mark in algebra for the entire year or
7/ithdrawing from the course.
A B C D F Withdrawal
U) ^3) (U) (5) (6) (7) "W {9)
Letters Per Cent
A 92-98 35 k9 37 ih - - -
B 81+-91 69 17 32 9 - -
C 73-83 85 1 Ik 53 28 k -
D 65-72 59 - 3 22 lU 17
F 6I|. or 37 - - 3 2k 2k k9
below
Total 285 10 20 30 23 7 10
General Summary for all five subject-matter fields .— Marks for
the first quarter in English serve as a good prognosis of yearly marks
in English. A large majority conclude the year with the same average
they received for the first quarter. If they are not found in the
same group, then they Tfill be found in the next highest or next lowest
group.
In community civics teachers’ marks of those pupils who received
"A”, ”B”, and "C” for the first quarter were a good prognosis of their
final average. Teachers’ marks in the case of other students were of
less predictive value.
Pupils that received "B” and ”C” in general science for the first
quarter had ”B" and ”C” averages for the year in eighty per cent of the
abloil lerido xt.t a^'-i/uiT ,(!^I olrf^T eea)
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LoviooS'i Ofivr eXiqu^ ©coxi*' lo a'XTBri ’aiorlOBOo aoiv-xo. vdxaxxRiCico nl
'xxoxid' lo aiaoxcgo'xq. Tjoog b ©iow 'rpd'XBxrp die-iil ©rfd *s03 **0" Lns ,”3" »'*A"
'io ©Tew sdxToiji/de 'lerid’O lo ©ebo ©rLf cil a:(ij?ni ’a’iax{©i3©T .e3B*i©vx5 XbxixI
.oL'Xbv ©vxd^©i/>9Tq as©!
d’a'xxl orid" lol eoxreioa Xuttiie^ xii ”0'' X^xub ”S" X>ovX:oo©i dBxfd aXxqi/I
oxid; lo d'xseo loq vtrisi© xix 'xcQ^, ©rid lol aogjaisvB ”0*' Jbnxi ”5” bjexl •xed'raup
cases involved in this study. Teachers’ marks in such cases have pre-
dictive value. In the other groups the spread of averages for the year
is so great that marks for the first quarter of the year have less pre-
dictive value.
In first-year Latin and algebra teachers’ marks for the first
quarter have some prognostic value in fixing the final standing of
pupils for the year. But in comparison with other subject-matter fields,
teachers’ marks in Latin I and algebra have less predictive value.
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APPENDIX
Table 1 . Estimated enrolment in foreign languages in the secondary
schools of the continental United States in 1923 -192l|.
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